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Welcome 
Thank you for leading the Student Vote program for the 2021 Nunavut territorial election. We are grateful to be working with 
you and your students.

CIVIX believes that the best way to support students in developing their skills of citizenship is for them to experience 
democracy firsthand rather than read it out of a textbook. The Student Vote program uses the election as a teachable moment 
and an opportunity to discuss real-life issues and events.

It is our hope that Student Vote helps students understand the importance of being an informed, caring and contributing 
member of society. The program is an exercise in deeper learning, exploration and connectedness, and empowers students to 
feel that their voice matters and understand that they are a part of something larger than their school.

A program evaluation conducted by Abacus Data in 2019 found that participating in Student Vote had a positive impact on 
students’ knowledge and understanding of government and elections, on their sense of civic responsibility and likelihood to 
vote in the future. 

The program also provides families with opportunities to learn about elections and politics, with students taking their 
newfound knowledge home and engaging in conversations about the election with their family. Where possible, we encourage 
you to amplify these teachable moments and turn the program into a family affair.

As always, have fun and make it a memorable experience for your students.

IQ Principles
This resource comprises lessons and activities that align with all eight Inuit Qaujimajatuqangit (IQ) principles. These 
principles encompass knowledge, beliefs and social values of Inuit culture. You will find the applicable IQ principles along 
with a short description of each at the beginning of every lesson.

Additional Support or Questions?
All of the lesson plans, handouts, student activities, slide decks and videos can be found on the project website: 
www.studentvote.ca/nu2021 

If you have any questions or suggestions, please feel free to contact us by phone at 1-866-488-8775 or by email at  
hello@civix.ca.
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How To Use This Resource 
This resource is intended to improve civic literacy, introduce the concepts of government and democracy, further an 
understanding of the structure and responsibilities of the territorial government and teach students how to effectively 
participate in the election process. 

The lessons build upon each other, but they can also be used as stand-alone lessons depending on the needs of your 
classroom and schedule. You will find a brief description of the different features of each lesson below.

Background Information for Teachers: Provides an introduction to the lesson, including definitions and explanations of 
various concepts. This section has been included to support educators in understanding the subject matter and to assist with 
instruction. Important key words used in the lesson are highlighted in bold. Please note that not all material is covered in the 
lesson.

Big Idea: The key concept that students are expected to understand in each lesson.

Learning Goals: Concrete knowledge and competencies that students are expected to have acquired from the activities 
completed in each lesson.

Inuit Qaujimajatuqangit (IQ): A list of all applicable IQ principles applicable to each lesson, including a short description of 
each.

Resources: A list of supporting tools, such as Student Vote slide decks, videos, handouts and activities developed to aid in the 
implementation of the activities. Many are included in this resource and others can be found on the Student Vote project site 
(www.studentvote.ca/nu2021). 

You are encouraged to pick and choose the tools and activities that would work best in your classroom and within your time 
frames.

Starter — Suggested opening activity, meant to pique interest in the topic and lesson.

Activities — Summary of key information to be delivered through teacher instruction and reinforced through suggested 
activities.

Consolidation — Concluding questions or activities to summarize and reflect on what was learned throughout the lesson. 

Extended Learning — Several activities are suggested to apply or extend student learning. The hope is that at least one or 
more of the activity ideas will suit the needs of your classroom.

Activities and Handouts: You will find the corresponding activities, such as graphic organizers, information charts and 
analysis questions, as well as handouts with background or summary information following each lesson.
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COVID Considerations  
We realize that the COVID-19 pandemic is resulting in some changes to the way schools operate and your own teaching 
practices. 

In preparation for the 2021 Nunavut territorial election, CIVIX has put together some considerations for implementing the 
program activities. Due to some uncertainty around what safety protocols will be in place, and when, we have consulted with 
teachers on some of the expected limitations and how best to overcome them. 

Be sure to also check with your school administration to ensure that all activities are being conducted in accordance with the 
most up-to-date health and safety requirements. 

Classroom Activities: 
Below is a list of reminders and possible accommodations for you to keep in mind when delivering the learning activities. 

• Full-class discussions can be held in place of work in pairs or small groups. 
• Google Docs, Google Jamboard and other messaging apps can be used for collaborative work and discussions. 
• Take advantage of video resources to facilitate distance learning, if needed. 
• Digital templates are available for many of the student activity sheets found in this resource, including Google versions  

(www.studentvote.ca/nu2021). 
• Ensure enough materials are available to reduce the need for sharing between students. 
• All outputs can be produced digitally. This reduces the need for paper and allows the finished products to be shared 

online with the rest of the class. 

Campaign Events: 
Instead of in-person meetings or debates with candidates, consider holding a virtual event or asking candidates to submit 
written or video answers to student questions. 

Rather than holding a school wide assembly, consider using videos or morning announcements to increase awareness about 
the program and the territorial election. 

The Voting Process: 
Below are some considerations for holding your vote. An online voting option will be provided if you are uncomfortable or 
unable to vote with paper ballots.

• You can hold the vote within classrooms to minimize contact with other students in the school. 
• Be sure to practice physical distancing if using a stationary polling station. 
• Have students use their own pencils or pens to mark their ballot. 
• Teachers can count the ballots, or election roles can be limited to a small group of students. 

If you have any questions or concerns about how any materials or activities could be adapted to meet the specific 
requirements at your school, please contact our team.
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Governance is the system of practices and processes that a 
community or group uses to organize themselves and make 
decisions. Governance models determine who has authority 
or a voice in making decisions, how decisions are made and 
who is accountable for them. 

There are several different governance or leadership styles, 
such as autocratic, democratic, consensus and laissez-faire. 
Autocratic governance, also known as authoritarian 
leadership, is characterized by one person having complete 
control over all decisions with minimal input from other 
group members. Democratic governance involves collective 
decision-making and the sharing of tasks and 
responsibilities, and leadership changes regularly with 
participation from many group members. Similarly, 
consensus governance involves group decision-making, but 
it emphasizes unanimous support, in which group members 
collaboratively develop and agree to support a decision in 
the best interest of the whole. Laissez-faire is the absence 
of an organized leadership style; there is no authority, and 
group members are responsible for all community goals and 
decisions. 

Kinship can be defined as a complex system of social 
organization covering roles, responsibilities and reciprocal 
bonds that determine people’s relationships to one another. 

Kinship influences interpersonal relations based on respect. 
Inuit have kinship relationships with their immediate family 
(the nuclear family) as well as their extended families on 
both the maternal (mother’s) and paternal (father’s) sides of 
their family (joint kinship). An Inuk would refer to their 
family members by a name representing their relationship to 
each other; this means one person could be referred to using 
multiple names, depending on their relationship with the 
person they are interacting with. Traditionally, Inuit lived in 
small groups composed of extended families, and decisions 
were made together, with each person having a different 
level of authority. Every individual had their own unique 
responsibilities, and a complex set of rules ensured social 
cohesion and mutual respect.

A government is made up of the people and institutions put 
in place to manage the land, resources and people living 
within its borders. Various types of government exist in the 
world. 

Governments can be compared by their governance model, 
the number of people who have access to power, the rights 
and freedoms granted to citizens, and the existence of rule 
of law (laws are enforced equally, fairly and consistently). 

Lesson 1:
Governance and Democracy
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An autocracy is a type of government where political power 
is concentrated in the hands of one person who rules 
without restriction. There is no rule of law and citizens are 
not consulted on the decisions and affairs of the country. An 
autocracy can be a dictatorship or an absolute monarchy. 

In a dictatorship, the dictator or ruling group exercises 
power through control of a mass movement, a political party 
or the military. Dictatorships often come to power through a 
military takeover (also known as a coup d’état). Power is then 
maintained without the consent of the people through a 
one-party state where political opposition is forbidden. 
Dictatorships generally restrict individual civil and political 
rights and there is no independent media. 

The term authoritarianism is sometimes used to describe 
dictatorships. Authoritarian governments exercise forceful 
control over the population with no particular concern for 
their preferences or for public opinion. 

A monarchy is a form of government where a monarch (king 
or queen) is the head of state. The role of the monarch is 
inherited and usually lasts until death or abdication. The 
power of ruling monarchs can vary; in an absolute 
monarchy, a monarch retains full political power over a state 
and its people whereas in a constitutional monarchy, the 
role of the monarch is more symbolic. In a constitutional 
monarchy, the authority of the monarch is limited by a 
constitution, which includes the principles and laws of a 
nation or state, defines the powers and duties of the 
government and guarantees certain rights to the people 
living within it. A constitutional monarchy has a 
democratically elected government with a government 
leader, and a monarch who remains the head of state and 
performs ceremonial duties. 

A democracy is a type of government where a majority of the 
people are included in political decision-making. In a direct 
democracy, citizens themselves vote for or against specific 
proposals or laws. In an indirect or representative 
democracy, citizens elect political representatives to make 
decisions on their behalf. In democratic countries, citizens 
have protected civil and political rights such as freedom of 
speech and religion, freedom of association, and the right to 
participate in free and fair elections, and run for political 
office. There are many different types of representative 
democracies around the world. 

A republic is a sovereign state, country or government 
without a monarch where all members of government are 
elected (including the head of state), and the democratically 
elected government holds all political power. Similar to a 
constitutional monarchy, the government in a republic 
exercises power according to the rule of law and often has a 
constitution. 

A consensus democracy uses a consensus decision-making 
model while developing legislation and aims to be more 
collaborative and inclusive by taking into account a broad 
range of opinions, as opposed to decisions made by majority 
rule. The Northwest Territories and Nunavut both have 
consensus governments where a group of individuals without 
any political party affiliation share political power. 

Canada’s system of government is a parliamentary 
democracy and a constitutional monarchy. We elect 
members to represent us in our federal parliament and our 
provincial and territorial legislatures, and the political party 
with the most elected representatives, usually forms 
government. The British monarch, Queen Elizabeth II, is our 
head of state, represented by the Governor General at the 
federal level. Every act of government is done in the name of 
the Queen, but the authority for every act comes from the 
Canadian people through the Constitution. The Constitution 
of Canada is the highest legal ruling in the country and 
includes laws, decisions by judges, agreements between 
federal and provincial governments, traditions and our civil 
and political rights (the Canadian Charter of Rights and 
Freedoms).

Big Idea
Governments are made up of the people and institutions put 
in place to manage a country, nation or community and make 
decisions on behalf of citizens. Governments can be 
compared by who holds political power, who has access to 
power and the rights and freedoms provided to citizens.

Learning Goals
By the end of this lesson, students can: 

• understand the role of government;
• identify the types of government that exist around the 

world and explain how they differ; and,
• communicate the importance of democracy.

IQ Principles
The following IQ principles are applicable to this lesson: 

• Tunnganarniq — Fostering good spirit by being open, 
welcoming, and inclusive;

• Inuuqatigiitsiarniq — Respecting others, relationships, 
and caring for people;

• Pilitsirniq — Serving and providing for the family and 
the community;

• Aaliiqatigiiniq — Decision making through discussion 
and consensus; and

• Piliriqatigiiniq — Working together for a common cause.
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Resources
• Video: Government and Democracy (2:27 min) 
• Slide Deck 1: Government and Decision-Making 

Processes 
• Activity 1.1: How Should We Decide?
• Activity 1.2: Terms to Know
• Activity 1.3: Types of Government

Starter: 10 min
Review the concept of kinship and how it has evolved. Ask 
students to reflect on their own family dynamics using the 
following guiding questions.

• Who has power and authority in your family? Who 
makes decisions for the family? Is authority passed 
from one member to another?

• How are roles and responsibilities determined in your 
family? Are they based on traditional values?

• Has the family structure changed over time? If so, how 
and what contributed to this change?

Activities: 40-50 min 
1. Pose any of the following questions and lead a class 
discussion about decision-making processes. How do people 
make decisions in a group? 

• What are different types of decision-making models? 
• How can making decisions be challenging, especially 

with many people? 

2. Next, use a graphic organizer (e.g., Venn diagram, T-chart) 
to organize student responses to the following questions: 

• What factors contribute to a positive decision-making 
process? 

• What factors contribute to a negative decision-making 
process? 

3. Review the three decision-making models on Activity 1.1 
(autocratic, democratic, consensus). Divide students into 
groups and have each group prepare a skit for one of the 
scenarios on the worksheet. At the end of each skit, have the 
rest of the class choose the best decision-making model for 
the scenario and provide a reason. 

Alternatively, students could fill out the activity in pairs and 
discuss the answers as a class afterwards. 

4. Discuss the need for rules and leadership in society (Slide 
Deck 1). Guiding questions: 

• What types of rules and decisions are needed for 
people living in a community (e.g., education/schools, 
roads and traffic laws, health care)? 

• Who is responsible for making decisions in the 
community? 

• What would happen if there was no government 
responsible for creating laws and providing support to 
citizens? 

5. Using the "Government and Democracy" video and/or 
Slide Deck 1, review some basic government types and how 
they can be compared (e.g., democracy, dictatorship, 
monarchy, consensus). Connect the government types to 
three decision-making terms: autocratic, democratic, 
consensus. 

6. Ask students to complete Activity 1.2 or 1.3.

Consolidation: 5-10 min
Have a closing discussion about government and democracy 
and ask students to write a reflection in their election 
scrapbook (see Assessment Opportunities). 

• Would you prefer to live in a democracy or dictatorship? 
Why? 

• What would happen if there was no government or any 
rules or laws in society?

As an alternative activity, ask students to create a picture, 
poster or digital product to reflect their feelings about 
democracy or consensus democracy. Students can use 
graphics, photos, quotes or any other items to help 
communicate their thinking.
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ACTIVITY 1.1: How Should We Decide?

Part 1: Which of these decision-making models would work best in the following scenarios?

AUTOCRATIC: one person decides for the group

DEMOCRATIC: everyone has a say or vote, but the final decision is determined by what is most popular

CONSENSUS: group members discuss options and all must come to an agreement to support a decision in the 
best interests of the entire group

SCENARIOS DECISION-MAKING MODEL

You have been assigned to a team to complete a group science project. The group 
must build a bridge out of popsicle sticks. Each member will be marked on their 
participation. 

It is recess time and you and your friends need to decide what game to play.

Your school is going to have a celebration at the complex and you need to figure out 
the theme of the party.

The hockey game is tied with time running out in the final period. The team only has 
seconds to decide the next play.

A new play structure is being built at the local park and the features need to be 
determined.

You are babysitting your siblings. It is bedtime, but no one wants to go to sleep. Your 
family will be home shortly.

Part 2: What are the strengths and limitations of each decision-making model?

DECISION-MAKING MODEL STRENGTHS LIMITATIONS

Autocratic

Democratic

Consensus
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ᖃᓄᐃᓕᐅᕈᑕᐅᔪᖅ 1.1: ᖃᓄᖅ ᐃᓱᒪᓕᐅᕋᔭᖅᐱᑕ?
 
ᐊᕕᒃᑐᖅᓯᒪᔪᖅ 1: ᓇᓕᖏᑦ ᐃᓱᒪᓕᐅᕆᓂᕐᓂᑦ ᐋᖅᑭᐅᒪᔪᑦ ᐊᔪᙱᓛᖑᓇᔭᖅᐸᑦ ᐅᑯᐊ ᐊᑐᕐᓗᒋᑦ?

ᐊᑕᐅᓯᕐᒧᑦ: ᐊᑕᐅᓯᖅ ᐃᓄᒃ ᐃᓱᒪᓕᐅᕈᔾᔨᑉᓗᓂ ᑲᑎᕐᒪᔪᓄᑦ.

ᐃᓄᖁᑎᒋᔭᐅᔪᓄᑦ ᐊᐅᓚᑕᐅᔪᖅ: ᑭᑐᓗᒃᑖᑦ ᓂᑉᓕᕈᖕᓇᖅᑐᑦ ᐅᕝᕙᓘᓐᓃᑦ ᓂᕈᐊᕐᓗᑎᒃ, ᑭᓯᐊᓂ ᑭᖑᓪᓕᖅᐹᖅ ᐃᓱᒪᓕᐊᖑᔪᖅ 
ᖃᐅᔨᔭᐅᖃᑦᑕᖅᑐᖅ ᑭᑐᓗᒃᑖᓄᑦ ᐱᐅᒋᔭᐅᓛᖑᔪᒧᑦ.

ᐊᖏᖃᑎᒌᖕᓂᒃᑯᑦ: ᑲᑎᒪᕐᔪᓂᑦ ᐃᓚᒋᔭᐅᔪᑦ ᐅᖃᓪᓗᕆᒃᓴᐅᑎᖃᑦᑕᖅᑐᑦ ᐊᑐᖅᑕᐅᔪᖕᓇᖅᑐᓂᒃ ᐊᒻᒪᓗ ᑕᒪᕐᒥᓗᒃᑖᖅ 
ᐊᖏᖅᓯᒪᔭᕆᐊᖃᖅᑐᑦ ᐃᑲᔪᕐᓂᐊᕐᓗᒍ ᐃᓱᒪᓕᐊᖑᔪᖅ ᐱᑦᑕᐅᓛᒃᑯᑦ ᐱᔪᒪᓂᖏᑦ ᑲᑎᕐᒪᔪᓗᒃᑖᑦ ᒪᓕᒡᓗᒋᑦ.

ᐊᑐᖅᑕᐅᔪᖕᓇᖅᑐᑦ ᐃᓱᒪᓕᐅᕆᓂᕐᒧᑦ ᐋᖅᑭᐅᒪᔪᖅ

ᐱᓕᕆᐊᖃᖅᑐᓄᐊᖅᑕᐅᔪᑎᑦ ᐱᐊᓂᖕᓂᐊᕐᓗᒍ ᑲᑎᕐᒪᔪᓄᑦ ᓱᓇᑐᐃᓐᓇᓕᕆᓂᕐᒧᑦ ᐱᓕᕆᐊᖑᔪᖅ.  
ᑲᑎᕐᒪᔪᑦ ᐃᑳᕐᕕᓕᐅᕆᐊᖃᖅᑐᑦ ᕿᔪᐊᕐᔪᑯᓗᐃᑦ ᐊᐃᔅᑯᕇᒻᒥᙶᖅᑐᓂᒃ ᐊᑐᕐᓗᑎᒃ.  ᐊᑐᓂ 
ᐃᓚᒋᔭᐅᔪᖅ ᓇᓗᓇᐃᖅᑕᐅᓂᐊᖅᑐᖅ ᐃᓕᓐᓂᐊᕈᑎᖏᓐᓄᑦ ᐃᓚᐅᖃᑕᐅᓂᖓᓄᑦ. 

ᐸᐃᕆᔭᑎᑦ ᓄᑲᖅᑎᑦ.  ᐃᓐᓇᕆᐊᖃᓕᖅᑐᑦ, ᑭᓯᐊᓂ ᓇᓕᑐᐃᓐᓇᖏᑦ ᓯᓂᓕᕈᒪᙱᖦᖢᑎᒃ ᓱᓕ.  ᐊᒻᒪᓗ 
ᖃᑕᙳᑎᑎᑦ ᐊᐃᓵᓕᓂᐊᓕᖅᑐᑦ.

ᐃᓕᓐᓂᐊᖅᑐᑦ ᓄᖅᑲᖓᓚᐅᐱᓪᓚᖕᓂᐊᓕᖅᑐᑦ ᐊᒻᒪᓗ ᐃᒡᕕᑦ ᐱᖃᓐᓈᑎᓪᓗᒍ ᐃᓱᒪᓕᐅᕆᐊᖃᖅᑐᓯ 
ᓱᓇᓂᒃ ᕿᑎᖕᓂᐊᕐᒪᖔᑉᓯ.

ᕼᐋᒃᑭᑦᑐᑦ ᐊᔾᔨᒌᖑᓕᖅᑐᑦ ᐃᑎᖅᑕᖏᑦ ᐱᕕᒃᓴᐃᕈᑎᓕᖅᖢᑎᒃ ᑭᖑᓪᓕᖅᐹᒥᒃ ᕿᑎᒋᐊᖃᖅᑕᖓᓐᓂᑦ.  
ᐃᓚᒌᑦ ᐃᓱᓕᓕᖅᑐᖅ ᐱᐊᓂᒡᕕᒃᓴᖓ ᐃᓱᒪᓕᐅᕆᐊᖃᖅᖢᑎᒃ ᖃᓄᐃᓕᐅᕐᓂᐊᕐᒪᖔᑕ 
ᕼᐋᑭᒋᐊᒃᑲᓐᓂᖅᐸᑕ.

ᓄᑖᖅ ᕿᑎᒡᕕᒃ ᓴᓇᔭᐅᔪᖅ ᖃᓂᑦᑐᒥᑦ ᐃᓂᐅᔪᒥᑦ ᐊᒻᒪᓗ ᐃᓚᒋᔭᐅᓂᐊᖅᑐᓂᒃ 
ᖃᐅᔨᔭᐅᔭᕆᐊᖃᖅᖢᑎᒃ.

ᐃᓕᓐᓂᐊᕐᕖᑦ ᖁᕕᐊᓲᑎᖃᕐᓂᐊᖅᑐᖅ ᐱᙳᐊᕐᕕᖕᒥᑦ ᐊᒻᒪᓗ ᖃᐅᔨᔭᕆᐊᖃᖅᑐᑎᑦ 
ᐱᔾᔪᑕᐅᓂᐊᖅᑐᒥᑦ ᖁᕕᐊᓲᑎᖃᖅᑎᓪᓗᒋᑦ.

ᐊᕕᒃᑐᖅᓯᒪᔪᖅ 2: ᓱᓇᐅᕙᑦ ᓴᙱᓃᑦ ᐊᒻᒪᓗ ᑭᒡᓕᖃᕐᓂᐅᔪᑦ ᐊᑐᓂ ᐃᓱᒪᓕᐅᕆᓂᕐᒧᑦ ᐋᖅᑭᐅᒪᔪᒥᑦ?

ᐃᓱᒪᓕᐅᕆᓂᕐᒧᑦ ᐋᖅᑭᐅᒪᔪ ᓴᙱᓃᑦ ᑭᒡᓕᖃᕐᓂᐅᔪᑦ

ᐊᑕᐅᓯᕐᒧᑦ

ᐃᓄᖁᑎᒋᔭᐅᔪᓄᑦ ᐊᐅᓚᑕᐅᔪᖅ

ᐊᖏᖃᑎᒌᖕᓂᒃᑯᑦ



 STUDENT VOTE ACTIVITY RESOURCE 11

ACTIVITY 1.2: Terms to Know

Write a simple definition, key words, or an image, that come to mind for each of the terms listed below. Alternatively, you could 
draw an image.

Term Definition/Key Words

Government

Democracy

Dictatorship

Monarchy

Constitutional Monarchy

Consensus Government

 

Reflection: Which of these terms can be associated with Canada and/or Nunavut?
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ᖃᓄᐃᓕᐅᕈᑕᐅᔪᖅ 1.2: ᑐᑮᑦ ᖃᐅᔨᒪᔭᐅᔭᕆᐊᓖᑦ

ᑐᑭᒥᒃ ᑎᑎᕋᕐᓗᑎᑦ ᐊᑐᖅᑕᐅᖃᑦᑕᖅᑐᒥᒡᓘᓐᓃᑦ ᐅᖃᐅᓯᕐᒥᑦ ᐃᓱᒪᒋᔭᕐᓂᑦ ᐊᑐᓂ ᑐᑭᐅᔪᓄᑦ ᐊᑖᓂᑦ ᑎᑎᕋᖅᓯᒪᔪᓂᑦ. ᐊᓯᐊᒍᖔᖅ, 
ᑎᑎᕋᐅᔭᕈᖕᓇᖅᑕᑎᑦ ᑎᑎᕋᙱᙶᕐᓗᒍ.

ᑐᑭᐅᔪᖅ ᑐᑭᖓ/ᐅᖃᐅᓰᑦ

ᒐᕙᒪᒃᑯᑦ

ᐃᓄᖁᑎᒋᔭᐅᔪᓄᑦ ᐊᐅᓚᑕᐅᔪᖅ

ᐊᐅᓚᑕᐅᓂᖅ

ᐊᑕᐅᓯᖅ ᓴᙱᓂᖃᖅᑐᖅ 

ᒪᓕᒐᕆᔭᐅᔪᑦ ᐊᑕᐅᓯᖅ ᓴᙱᓂᖃᖅᑐᒧᑦ 

ᐊᖏᖃᑎᒌᖕᓂᒃᑯᑦ ᒐᕙᒪᐅᔪᖅ

 
ᐃᓱᒪᒋᓗᒍ: ᓇᓕᖏᑦ ᑐᑭᐅᔪᑦ ᐊᒃᑐᐊᓂᖃᖅᐸ ᑲᓇᑕᒧᑦ ᐊᒻᒪᓗ/ᐅᕝᕙᓘᓐᓃᑦ ᓄᓇᕗᒻᒧᑦ?
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ACTIVITY 1.3: Types of Government

Watch the “Government and Democracy” video and respond to the questions below.

❶ What is the role of government?

❷  How do a dictatorship and democracy differ?

❸ Explain how Canada is both a parliamentary democracy and a constitutional monarchy.

❹  Who is responsible for making decisions and laws in Canada?
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ᖃᓄᐃᓕᐅᕐᓂᖅ 1.3: ᐊᔾᔨᒌᙱᑦᑐᑦ ᒐᕙᒪᐃᑦ

ᑕᐅᑐᒡᓗᒍ “ᒐᕙᒪᐅᔪᖅ ᐊᒻᒪᓗ ᐃᓄᖁᑎᒋᔭᐅᔪᓄᑦ ᐊᐅᓚᑕᐅᔪᖅ” ᑕᕐᕆᔭᐅᑎ ᐊᒻᒪᓗ ᑭᐅᓗᒋᑦ ᐊᐱᖅᑯᑕᐅᔪᑦ ᐊᑖᓃᑦᑐᑦ.

❶ ᓱᓇᐅᕙ ᐱᓕᕆᐊᖓᑦ ᒐᕙᒪᒃᑯᑦ?

❷  ᖃᓄᖅ ᐊᐅᓚᑕᐅᓂᖅ ᐊᒻᒪᓗ ᐃᓱᒪᖅᓱᖅᑐᑦ ᐊᔾᔨᒌᙱᓚᑦ?

❸ ᐅᖃᐅᓯᕆᓗᒍ ᖃᓄᖅ ᑲᓇᑕ ᒪᓕᒐᓕᐅᕐᕕᕐᔪᐊᕐᒥᑦ ᐅᓱᒪᖅᓱᕐᓂᖃᕐᓂᖅ ᐊᒻᒪᓗ ᒪᓕᒐᕆᔭᐅᔪᑦ ᐊᑕᐅᓯᖅ ᓴᙱᓂᖃᖅᑐᒧᑦ. 

❹  ᑭᓇ ᐱᔭᒃᓴᐅᑎᖃᖅᐸ ᐃᓱᒪᓕᐅᕆᓂᕐᒧᑦ ᐊᒻᒪᓗ ᒪᓕᒐᓕᐅᕆᓂᕐᒧᑦ ᑲᓇᑕᒥᑦ?
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LESSON 2: 
Lesson 2: 
Governments in Nunavut

Canada is a large and diverse country. To serve its citizens 
most effectively, there are multiple levels of government: 
federal, provincial or territorial, municipal (which includes 
hamlets, towns and cities) and First Nations, Métis and 
Inuit. Each level of government has its own structure of 
elected representatives and appointed officials, and a 
unique set of responsibilities. 

The federal government takes responsibility for national and 
international matters, the provincial or territorial government 
manages regional concerns for their province or territory, and 
municipal governments take care of local matters for their 
community. 

Each level of government has elected officials to represent 
the people (called constituents) living in their designated 
areas. Federal representatives are called Members of 
Parliament (MPs), territorial representatives in Nunavut are 
called Members of the Legislative Assembly (MLAs), and 
municipal representatives are called councillors. 

The leader of the federal government is called the prime 
minister, while the leader of the territorial government is 
called a premier. At the municipal level in Nunavut, the head 
of council is called a mayor.

The style of government in Nunavut is very unique. It is one 
of only two territories in Canada with a consensus system of 
government (Northwest Territories being the other). MLAs do 
not belong to political parties; instead, they are elected as 
independent representatives. 

It is important to note that a consensus style of government 
does not mean unanimity (that every MLA agrees on a 
decision). Instead, it stands for a more open style of 
communication between MLAs, ideally as equals, where 
everyone has the right to express their opinions and voice 
their concerns. 

The goal of a consensus government is to reach an 
innovative solution that is the result of negotiation, and the 
final decision will have taken into account everyone’s point 
of view and perspective on a given issue. The consensus 
style reflects Inuit traditional knowledge and governance 
structure. However, to carry out many bills and pass 
legislation, a simple majority vote is still required.   

When MLAs meet in the Legislative Assembly for the first 
time following the election, the speaker of the legislature 
and leader of the government — the premier — are chosen by 
the elected MLAs by secret ballot. 
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The territorial government is divided into three branches: 
legislative, executive and judicial. 

The legislative branch creates and amends laws, rules and 
regulations under territorial jurisdiction. The legislative 
branch is made up of all of the Members of the Legislative 
Assembly. There are currently 22 MLAs and each represents 
a different geographic area called a constituency (also 
known as a riding or electoral district). 

When the legislative assembly is sitting (in session), MLAs 
are responsible for proposing, studying, debating and voting 
on bills (potential laws), and raising issues put forward by 
their constituents. When the Legislature is not sitting, MLAs 
meet with their constituents (people living in the 
constituency they represent) to discuss their concerns and 
to provide guidance and advice relating to government 
services.

The executive branch consists of the premier and seven 
members of the cabinet (also known the executive council). 
Cabinet ministers are chosen by all MLAs following a 
territorial election. Each cabinet minister is an elected MLA 
in charge of one or more of the territorial departments and 
acts as an advisor to the premier and the legislative assembly 
in their respective area. The executive branch implements 
laws, rules and regulations.

The judicial branch interprets laws, rules and regulations 
and punishes those who violate them. The judicial branch of 
government is headed by the Nunavut Court of Justice and 
six appointed judges. The Nunavut court system is 
responsible for deciding who has broken the law and for 
dispensing the appropriate punishment for the crime 
committed. 

The Commissioner of Nunavut is appointed by the 
Government of Canada and has a role that is very similar to 
the provincial lieutenant governors. The territorial 
commissioner acts as the federal government’s 
representative in Nunavut and acts as the territory's Chief 
Executive Officer.

The commissioner is responsible for swearing in MLAs to the 
legislature and members of the cabinet, opening sessions of 
the legislative assembly and reading the throne speech, 
approving laws and bills that pass through the legislative 
assembly, as well as signing other important documents, 
such as orders-in-council. In addition to performing these 
legislative duties, the commissioner serves as a link between 
the government and the people. For example, the 
commissioner will attend events and play a ceremonial role 
as a representative of the Government of Nunavut.

There are also other forms of government in some Indigenous 
communities or First Nations reserves. Indigenous 
governments often share certain responsibilities with the 

government of their province/territory and the federal 
government. The term self-government refers to a First Nation, 
Métis or Inuit community/nation with control over its own 
affairs. The level of autonomy varies, but federal and 
provincial/territorial laws still apply and the other levels of 
government will often work together for the benefit of all 
community members. Nunavut’s system of self-government 
represents both Inuit and non-Inuit residents equally, offering 
them the same rights and protection.

Self-governing First Nations have the ability to sign treaties 
(formal agreements) with the Canadian federal government 
(referred to as the Crown). Comprehensive land claims 
agreements (modern treaties) between Canadian governments 
and First Nations often result in Indigenous peoples having 
greater autonomy to choose their own method(s) of 
representation and decision-making. 

Big Idea 
Governments make decisions and pass laws that impact the 
lives of citizens. Canada has several levels of government, 
each with its own elected representatives and areas of 
responsibility. 

IQ Principles
The following IQ principles are applicable to this lesson:

• Avatittink Kamatsiarniq — Respect and care for the 
land, animals, and the environment;

• Pilitsirniq — Serving and providing for the family and 
community;

• Aaliiqatigiinniq — Decision making through discussion 
and consensus; and

• Piliriqatigiiniq — Working together for a common cause.

Learning Goals
By the end of this lesson, students can: 

• identify the roles and responsibilities associated with the 
levels of government;

• describe how territorial government in Nunavut is different 
from those of the provinces;

• understand how government affects their lives. 

Resources
• Video: CIVIX Explains: Elected Representatives (2:52 min) 
• Video: The Levels of Government (2:37 min) 
• Slide Deck 2: Government in Canada 
• Handout 2.1: Government Responsibilities
• Activity 2.2: Levels of Government Graphic Organizer
• Activity 2.3: So, what?
• Handout 2.4: Nunavut Government Overview
• Handout 2.5: Historical Timeline of Nunavut
• Handout 2.6: Nunavut Territorial Departments
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Starter: 15 min
1. Watch the "CIVIX Explains: Elected Representatives" video 
to review the idea of a representative democracy and the role 
of elected officials. 

2. Write down the levels of government on the board or recite 
them (federal, territorial, municipal). Ask students to 
consider the representative from which level of government 
they would contact in the following scenarios, and what that 
representative might do to help:

a) There has been ongoing vandalism at the local complex 
and broken glass makes it unsafe for children to play. 

b) You think there should be more money available to help 
youth pursue post-secondary education or skills and 
training programs in Nunavut and throughout the 
country.

c) A group in your community would like to preserve their 
ancestral language. 

d) You are travelling to a foreign country and require 
documentation. 

e) The health centre in your community is in need of more 
medical staff to meet the needs of the community. 

 
3. Have a closing discussion: Why is it important to know the 
roles and responsibilities associated with each level of 
government? Why is it important to know who your elected 
representatives are? 

Activities: 40-45 min 
1. Divide students into pairs and distribute Activity 2.1. Have 
them work together to fill in what they already know about 
the levels of government in Canada. 

2. Review the structure of government in Canada using the 
"Levels of Government" video, Slide Deck 2 and/or Handout 
2.2. 

• What kind of government do we have in Canada? 
• What is the title given to the elected representative at 

each level? 
• What is the title given to the leader at each level? How 

are they chosen? 
• How is territorial government in Nunavut different than 

provincial government in Canada?
• How are issues or responsibilities divided among the 

levels of government? 

3. Afterwards, have students continue to work in pairs to 
complete Activity 2.1. 

4. Create a class bulletin board where students can 
contribute by attaching photos, news articles, sticky notes 
and other related content for each level of government and 
keep it up for the duration of the unit. 

Consolidation: 5-10 min
After the lesson activities, ask students to answer the 
following prompt on Activity 2.3: 

• What is the most important thing you learned today? 
• What takeaways will be important to know five years 

from now? Why? 

Extended Learning:
A. Have students draw a picture or map of their community 
and label at least five government services (e.g., school, 
medical centre, roads, cars, water and sewage trucks). Each 
service should also include the level of government that 
oversees it. 

B. Using Handout 2.4 and/or Handout 2.5, have your 
students create a visual timeline highlighting important 
events in the history of Nunvaut. Younger students may find 
the material more accessible if they are asked to illustrate 
the events using only Handout 2.5. You can make the 
exercise more challenging for older students by letting them 
solely consult the text-based Handout 2.4. Each student can 
make their own timeline, or the class can be broken up into 
groups responsible for different historical periods. If the 
class is divided into groups for this activity, have them 
present their timeline in historical order. Display the 
timeline(s) on a bulletin board. 

C. Invite an elder from your community, or another nearby, 
who is knowledgeable about government or self-government 
issues to speak to your class. An Inuit leader or politician 
could be invited. 

D. Divide students into small groups and assign each a 
different territorial government department. Give each group 
the task of researching their assigned department. This 
activity can be completed using the Nunavut government 
website or overview of Territorial Departments (Handout 2.6).
Each group will create a short presentation or skit on the role 
and responsibilities of their department (e.g., What type of 
programs or services do they offer? How do they aim to help 
people? What are some recent announcements or 
legislation? Are responsibilities of this department shared 
with other forms of government in the region?



18 STUDENT VOTE ACTIVITY RESOURCE

HANDOUT 2.1: Government Responsibilities

The table below lists federal, territorial and municipal government areas of responsibility. Some 
responsibilities are shared between the different levels of government.

FEDERAL TERRITORIAL MUNICIPAL

• Citizenship and passports 
• Criminal law and correctional 

facilities
• Currency
• Federal taxes 
• Fisheries  
• Foreign affairs and 

international trade 
• Indigenous lands and rights 
• National defence 
• Official languages 
• Postal service 
• Veterans affairs

• Community services and 
municipal affairs 

• Culture and heritage
• Economic development
• Education and career training
• Environment
• Family services and social 

welfare
• Territorial taxes
• Healthcare
• Territorial law and courts, and 

correctional facilities
• Transportation and drivers’ 

licensing

• Animal control 
• Employment
• Land use planning (zoning)
• Local enforcement
• Recreation
• Roads
• Waste management 
• Water and sewage

 

1. Highlight or circle all the government areas that affect your life.

2. Which level of government do you think affects your life the most and why?
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ᑐᓂᐅᖅᑲᖅᑕᐅᔪᖅ 2.1: ᒐᕙᒪᒃᑯᑦ ᐱᔭᒃᓴᐅᑎᖏᑦ 

ᐊᑖᓃᑦᑐᖅ ᑎᑎᖅᑲᒥᑦ ᑎᑎᕋᖅᓯᒪᔪᑦ ᒐᕙᒪᑐᖃᒃᑯᑦ, ᐅᑭᐅᖅᑕᖅᑐᒥᑦ ᐊᕕᒃᑐᖅᓯᒪᔪᑦ ᐊᒻᒪᓗ ᓄᓇᓕᖕᒥᑦ ᒐᕙᒪᐅᔪᑦ ᐱᔭᒃᓴᐅᑎᖏᑦ.  ᐃᓚᖏᑦ ᐱᔭᒃᓴᐅᑏᑦ 
ᐱᒋᔭᐅᔪᑦ ᑕᒪᐃᓐᓄᑦ ᐊᔾᔨᒌᙱᑦᑐᑦ ᒐᕙᒪᐅᔪᓄᑦ.  

ᒐᕙᒪᑐᖃᒃᑯᑦ ᐅᑭᐅᖅᑕᖅᑐᒥᑦ ᐊᕕᒃᑐᖅᓯᒪᔪᑦ ᓄᓇᓕᒃ 

• ᓄᓇᖃᖅᑐᑦ ᐊᒻᒪᓗ ᓄᓇᐃᑦ 
ᐊᓯᖏᓐᓄᐊᕈᑏᑦ 

• ᐱᕋᔭᖕᓂᕐᒧᑦ ᒪᓕᒐᖅ ᐊᒻᒪᓗ ᑎᒍᔭᐅᓯᒪᕝᕖᑦ 

• ᑮᓇᐅᔭᖅ 

• ᒐᕙᒪᑐᖃᒃᑯᑦ ᑖᒃᓰᔭᐃᔭᐅᑎᖏᑦ 

• ᐃᖃᓗᓕᕆᓂᖅ  

• ᓄᓇᐃᑦ ᐊᓯᖏᓐᓂᑦ ᑲᒪᓃᑦ ᐊᒻᒪᓗ 
ᓄᓇᕐᔪᐊᕐᒥᑦ ᐊᓯᖏᓐᓂᑦ ᑭᐳᖃᑎᖃᕐᓂᖅ 

• ᓄᓇᖃᖅᑳᖅᑐᑦ ᓄᓇᖏᑦ ᐊᒻᒪᓗ 
ᐱᔪᖕᓇᐅᑎᖏᑦ 

• ᑲᓇᑕᒥᑦ ᐅᓇᑕᖅᑐᒃᓴᐃᑦ 

• ᐊᑐᖅᑕᐅᔪᑦ ᐅᖃᐅᓰᑦ 

• ᑎᑎᖅᑲᓂᒃ ᐱᔨᑦᑎᕋᐅᑎ 

• ᐅᓇᑕᖅᑐᒃᓴᐅᓚᐅᖅᑐᓕᕆᓃᑦ

• ᓄᓇᓕᖕᒥᑦ ᐱᔨᑦᑎᕋᐅᑏᑦ ᐊᒻᒪᓗ 
ᓄᓇᓕᖕᒥᑦ ᑲᒪᔭᖃᕐᓂᖅ 

• ᐱᖅᑯᖅᓯᖅ ᐊᒻᒪᓗ ᐱᖅᑯᓯᑐᖃᐃᑦ 

• ᐱᕈᖅᐸᓪᓕᐊᓂᕐᒥᒃ ᐱᕙᓪᓕᐊᓂᖅ 

• ᐃᓕᓐᓂᐊᕐᓂᖅ ᐊᒻᒪᓗ ᐱᓕᕆᐊᕐᒧᑦ 
ᐊᔪᕈᖕᓃᖅᓴᐃᓂᖅ 

• ᐊᕙᑎ 

• ᖃᑕᙳᑎᒌᓄᑦ ᐱᔨᑦᑎᕋᐅᑏᑦ ᐊᒻᒪᓗ 
ᐃᓅᖃᑎᒌᑦ ᖃᓄᐃᖏᑦᑎᐊᕐᓂᖏᑦ 

• ᐅᑭᐅᖅᑕᖅᑐᒥᑦ ᐊᕕᒃᑐᖅᓯᒪᔪᒥᑦ 
ᑖᒃᓰᔭᐃᔭᐅᑏᑦ 

• ᐋᓐᓂᐊᖃᖅᑕᐃᓕᒪᔪᓕᕆᓂᖅ 

• ᐅᑭᐅᖅᑕᖅᑐᒥᑦ ᐊᕕᒃᑐᖅᓯᒪᔪᒥᑦ ᒪᓕᒐᐃᑦ 
ᐊᒻᒪᓗ ᐃᖅᑲᖅᑐᐃᕝᕖᑦ, ᐊᒻᒪᓗ 
ᑎᒍᔭᐅᓯᒪᕝᕖᑦ

• ᐃᖏᕐᕋᔭᒃᑐᓕᕆᓂᖅ ᐊᒻᒪᓗ ᐊᑯᖅᑎᐅᓂᕐᒧᑦ 
ᓚᐃᓴᓐᓯᓕᕆᓂᖅ

• ᓂᕐᔪᑎᓂᒃ ᐊᐅᓚᑦᑎᓂᖅ 

• ᐱᓕᕆᐊᒃᓴᐃᑦ 

• ᓄᓇᒥᑦ ᐊᑐᕐᓂᕐᒧᑦ ᐸᕐᓇᐃᓂᖅ 
(ᐃᓂᓕᐅᕆᓂᖅ)

• ᓄᓇᓕᖕᒥᑦ ᒪᓕᒃᑕᐅᑎᑦᑎᓂᖅ 

• ᕿᑎᒃᑐᓕᕆᓂᖅ 

• ᐊᑉᖁᑏᑦ 

• ᐊᒃᑕᑯᓂᒃ ᐊᐅᓚᑦᑎᓂᖅ 

• ᐃᒪᖅ ᐊᒻᒪᓗ ᖁᕐᕕᖕᒥᙶᖅᑐᖅ 

 

1. ᓇᓗᓇᐃᕐᓗᒍ ᐊᖕᒪᓗᖅᓯᓗᒍᓘᓐᓃᑦ ᒐᕙᒪᒃᑯᑦ ᐊᒃᑐᖅᓯᓯᒪᓂᖃᖅᑐᑦ ᐃᓅᓯᖕᓂᑦ. 

2. ᓇᓕᐊᒃ ᒐᕙᒪᒃᑯᑦ ᐊᒃᑐᖅᓯᓯᒪᓂᖃᓛᖑᓇᓱᒋᕕᒋᑦ ᐃᓅᓯᖕᓂᑦ ᐊᒻᒪᓗ ᓲᖅ?
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ACTIVITY 2.2: Levels of Government Graphic Organizer
What do you know already? Work with a partner to fill in what you already know first. After reviewing the levels of government, 
fill in the rest with the support of online resources (e.g., ourcommons.ca, assembly.nu.ca, gg.ca). 

Question Federal Territorial Municipal

What is the title of the head 
of state?

Who currently holds this 
position?

What is the title of the 
leader at this level of 
government?

Who currently holds this 
position and, if applicable, 
which party do they 
represent?

What is the title of the 
elected representatives at 
this level of government? 
How many elected 
representatives are there?

Who currently holds this 
position for your geographic 
area? If applicable, which 
party do they represent?

Where does this level of 
government meet (name of 
the building and city)?

What are three or more 
responsibilities at this level 
of government?
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ᖃᓄᐃᓕᐅᖅᑎᑦᑎᓂᖅ 2.2: ᐊᔾᔨᒌᙱᑦᑐᑦ ᒐᕙᒪᐅᔪᓂᑦ ᑕᑯᒃᓴᐅᔪᒃᑯᑦ ᐋᖅᑭᒃᓱᐃᓂᖅ 

ᓱᓇᒥᒃ ᖃᐅᔨᒫᓂᒃᐱᑦ?  ᐱᖃᑎᖃᕐᓗᑎᑦ ᑕᑕᑎᕐᓗᒋᑦ ᖃᐅᔨᒪᑎᑦ ᐱᖅᑲᐅᑕᐅᓗᒋᑦ.  ᑭᖑᓂᐊᒍᑦ ᕿᒥᕐᕈᓗᒋᑦ ᐊᔾᔨᒌᙱᑦᑐᑦ ᒐᕙᒪᐅᔪᑦ, ᑕᑕᑎᓕᕐᓗᒋᑦ 
ᐊᓯᖏᑦ ᖃᕆᑕᐅᔭᒃᑯᑦ ᑕᑯᔭᐅᒋᐊᖅᑕᕐᕕᖕᓂᑦ ᐱᕝᕕᐅᖃᑦᑕᖅᑐᓂᑦ ᐃᑲᔪᖅᑕᐅᓗᑎᑦ (ᓲᕐᓗ ᐅᑯᓇᙵᑦ ourcommons.ca, assembly.nu.ca, gg.ca). 

ᐊᐱᖅᑯᑎ ᒐᕙᒪᑐᖃᒃᑯᑦ ᐅᑭᐅᖅᑕᖅᑐᒥᑦ ᐊᕕᒃᑐᖅᓯᒪᔪᑦ ᓄᓇᓕᒃ

ᓱᓇᐅᕙ ᐊᑎᖓ ᐊᖏᔪᖅᑳᖅ 
ᐃᓂᐅᔪᒧᑦ? 

ᑭᓇᒧᑦ ᐃᓂᐅᔪᖅ ᐱᔭᐅᓯᒪᕙ?

ᓱᓇᐅᕙ ᐱᓕᕆᐊᖓᑕ ᐊᑎᖓ 
ᓯᕗᓕᐅᖅᑎᐅᔫᑉ ᒐᕙᒪᐅᔪᒥᑦ?  

ᑭᓇᒧᑦ ᐃᓂᐅᔪᖅ ᐱᔭᐅᓯᒪᕙ ᐊᒻᒪᓗ, 
ᐊᑐᖅᐸᑦ, ᓇᓕᐊᖕᓂᑦ ᒐᕙᒪᒃᑯᓐᓂᑦ 
ᐊᕕᒃᑐᖅᓯᒪᔪᓂᒃ ᑭᒡᒐᖅᑐᐃᕙ?

ᓱᓇᐅᕙ ᐊᑎᖓ ᓂᕈᐊᖅᑕᐅᓯᒪᔪᖅ 
ᑭᒡᒐᖅᑐᖅᑎᐅᔫᑉ ᒐᕙᒪᒋᔭᐅᔪᒧᑦ?  
ᖃᑉᓯᐅᕙᑦ ᓂᕈᐊᖅᑕᐅᓯᒪᔪᑦ 
ᑭᒡᒐᖅᑐᖅᑎᐅᔪᑦ? 

ᒫᓐᓇ ᑭᓇᒧᑦ ᐃᓂᐅᔪᖅ ᐱᔭᐅᓯᒪᕙ 
ᓄᓇᒋᔭᕐᓄᑦ?  ᐱᑕᖃᖅᐸᑦ, 
ᓇᓕᐊᖕᓄᑦ ᐊᕕᒃᑐᖅᓯᒪᔪᒥᑦ 
ᑭᒡᒐᖅᑐᖅᑎᐅᕙ?

ᓇᓂ ᑖᑉᑯᐊ ᒐᕙᒪᐅᔪᑦ 
ᑲᑎᒪᖃᑦᑕᖅᐸᑦ (ᐊᑎᖓᑕ ᐃᒡᓗᕐᔪᐊᑉ 
ᐊᒻᒪᓗ ᓄᓇᓕᐸᐅᔭᐅᑉ)  ?

ᓱᓇᐅᕙᑦ ᐱᖓᓱᑦ ᐊᒥᓲᓂᖅᓴᐃᓪᓘᓐᓃᑦ 
ᐱᔭᒃᓴᐅᑎᒋᔭᖏᑦ ᒐᕙᒪᐅᔫᑉ?
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ACTIVITY 2.2: Levels of Government Graphic Organizer – TEACHER COPY

Question Federal Territorial Municipal

What is the title of the head 
of state?

Who currently holds this 
position?

Governor General
 

Mary May Simon

Territorial Commissioner

Eva Aariak

N/A

What is the title of the 
leader at this level of 
government?

Who currently holds this 
position and, if applicable, 
which party do they 
represent?

Prime Minister

Justin Trudeau

Premier

Joe Savikataaq

Council Member/Councillor

Answers will vary 

Answers will vary 

What is the title of the 
elected representatives at 
this level of government? 
How many elected 
representatives are there?

Who currently holds this 
position for your geographic 
area? If applicable, which 
party do they represent?

Member of Parliament (MP)

338

Member of the Legislative 
Assembly (MLA)
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Answers will vary 

Mayor  

Answers will vary 

Where does this level of 
government meet (name of 
the building and city)?

House of Commons, 
Parliament Buildings

Ottawa

Nunavut Legislative 
Assembly, Legislative 
Building

Iqaluit

Answers will vary 

Answers will vary 

What are three or more 
responsibilities at this level 
of government?

Foreign affairs and 
international trade, 
citizenship and passports, 
national defence, fisheries 
and oceans

Education, healthcare,  
social services, environment, 
culture and heritage

Road maintenance, water 
and sewer service,  
recreation and community 
facilities
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ᖃᓄᐃᓕᐅᖅᑎᑦᑎᓂᖅ 2.2: ᐊᔾᔨᒌᙱᑦᑐᑦ ᒐᕙᒪᐅᔪᓂᑦ ᑕᑯᒃᓴᐅᔪᒃᑯᑦ ᐋᖅᑭᒃᓱᐃᓂᖅ  – 
ᐃᓕᓐᓂᐊᖅᑎᑦᑎᔨᐅᑉ ᐱᖓ

ᐊᐱᖅᑯᑎ ᒐᕙᒪᑐᖃᒃᑯᑦ ᐅᑭᐅᖅᑕᖅᑐᒥᑦ ᐊᕕᒃᑐᖅᓯᒪᔪᑦ ᓄᓇᓕᒃ

ᓱᓇᐅᕙ ᐊᑎᖓ ᐊᖏᔪᖅᑳᖅ 
ᐃᓂᐅᔪᒧᑦ? 

ᑭᓇᒧᑦ ᐃᓂᐅᔪᖅ ᐱᔭᐅᓯᒪᕙ?

ᑲᓇᑕᒥᑦ ᑯᐃᓐᒧᑦ ᑭᒡᒐᖅᑐᖅᑎ

ᒥᐊᔨ ᒪᐃ ᓴᐃᒪᓐ

ᐊᑭᐅᖅᑕᖅᑐᒥᑦ ᐊᕕᒃᑐᖅᓯᒪᔪᒥᑦ 
ᑲᒥᓯᓇ

ᐄᕙᐋᕆᐊᒃ

ᐱᑕᖃᙱᑦᑐᖅ

ᓱᓇᐅᕙ ᐱᓕᕆᐊᖓᑕ ᐊᑎᖓ 
ᓯᕗᓕᐅᖅᑎᐅᔫᑉ ᒐᕙᒪᐅᔪᒥᑦ?  

ᑭᓇᒧᑦ ᐃᓂᐅᔪᖅ ᐱᔭᐅᓯᒪᕙ ᐊᒻᒪᓗ, 
ᐊᑐᖅᐸᑦ, ᓇᓕᐊᖕᓂᑦ ᒐᕙᒪᒃᑯᓐᓂᑦ 
ᐊᕕᒃᑐᖅᓯᒪᔪᓂᒃ ᑭᒡᒐᖅᑐᐃᕙ?

ᑲᓇᑕᒥᑦ ᓯᕗᓕᐅᖅᑎ

ᔭᔅᑎᓐ ᑐᕉᑑ

ᓯᕗᓕᐅᖅᑎ

ᔫᓴᕕᑲᑖᖅ

ᕼᐋᒻᓚᒃᑯᓐᓄᑦ ᑲᑎᒪᔨ 

ᑭᐅᔾᔪᑕᐅᔪᑦ ᐊᔾᔨᒌᔾᔮᙱᑦᑐᑦ

ᑭᐅᔾᔪᑕᐅᔪᑦ ᐊᔾᔨᒌᔾᔮᙱᑦᑐᑦ

ᓱᓇᐅᕙ ᐊᑎᖓ ᓂᕈᐊᖅᑕᐅᓯᒪᔪᖅ 
ᑭᒡᒐᖅᑐᖅᑎᐅᔫᑉ ᒐᕙᒪᒋᔭᐅᔪᒧᑦ?  
ᖃᑉᓯᐅᕙᑦ ᓂᕈᐊᖅᑕᐅᓯᒪᔪᑦ 
ᑭᒡᒐᖅᑐᖅᑎᐅᔪᑦ? 

ᒫᓐᓇ ᑭᓇᒧᑦ ᐃᓂᐅᔪᖅ ᐱᔭᐅᓯᒪᕙ 
ᓄᓇᒋᔭᕐᓄᑦ?  ᐱᑕᖃᖅᐸᑦ, ᓇᓕᐊᖕᓄᑦ 
ᐊᕕᒃᑐᖅᓯᒪᔪᒥᑦ ᑭᒡᒐᖅᑐᖅᑎᐅᕙ?

ᒪᓕᒐᓕᐅᕐᕕᒡᔪᐊᕐᒥᑦ ᒪᓕᒐᓕᐅᖅᑎ
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ᓄᓇᕗᒻᒥ ᒪᓕᒐᓕᐅᖅᑎ 
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ᑭᐅᔾᔪᑕᐅᔪᑦ ᐊᔾᔨᒌᔾᔮᙱᑦᑐᑦ

ᒪᐃᔭ

ᑭᐅᔾᔪᑕᐅᔪᑦ ᐊᔾᔨᒌᔾᔮᙱᑦᑐᑦ

ᓇᓂ ᑖᑉᑯᐊ ᒐᕙᒪᐅᔪᑦ 
ᑲᑎᒪᖃᑦᑕᖅᐸᑦ (ᐊᑎᖓᑕ ᐃᒡᓗᕐᔪᐊᑉ 
ᐊᒻᒪᓗ ᓄᓇᓕᐸᐅᔭᐅᑉ)  ?

ᒪᓕᒐᓕᐅᕐᕕᒡᔪᐊᖅ

ᐋᑐᕚ

ᓄᓇᕗᒻᒥ ᒪᓕᒐᓕᐅᕐᕕᒃ 

ᐃᖃᓗᐃᑦ

ᑭᐅᔾᔪᑕᐅᔪᑦ ᐊᔾᔨᒌᔾᔮᙱᑦᑐᑦ

ᑭᐅᔾᔪᑕᐅᔪᑦ ᐊᔾᔨᒌᔾᔮᙱᑦᑐᑦ

ᓱᓇᐅᕙᑦ ᐱᖓᓱᑦ ᐊᒥᓲᓂᖅᓴᐃᓪᓘᓐᓃᑦ 
ᐱᔭᒃᓴᐅᑎᒋᔭᖏᑦ ᒐᕙᒪᐅᔫᑉ?

ᓄᓇᐃᑦ ᐊᓯᖏᓐᓂᑦ ᑲᒪᓃᑦ ᐊᒻᒪᓗ 
ᓄᓇᕐᔪᐊᕐᒥᑦ ᐊᓯᖏᓐᓂᑦ 
ᑭᐳᖃᑎᖃᕐᓂᖅ, ᓄᓇᐃᑦ 
ᐊᓯᖏᓐᓂᑦ ᑲᒪᓃᑦ ᐊᒻᒪᓗ 
ᓄᓇᕐᔪᐊᕐᒥᑦ ᐊᓯᖏᓐᓂᑦ 
ᑭᐳᖃᑎᖃᕐᓂᖅ, ᐅᓇᑕᖅᑐᒃᓴᐃᑦ, 
ᐃᖃᓗᓕᕆᔨᒃᑯᑦ

ᐃᓕᓐᓂᐊᕐᓂᖅ, 
ᐋᓐᓂᐊᖃᖅᑕᐃᓕᒪᔪᓕᕆᓂᖅ ᐊᒻᒪᓗ 
ᐃᓄᓕᕆᔨᒃᑯᑦ, ᐊᕙᑎᓕᕆᔨᒃᑯᑦ, 
ᐱᖅᑯᓯᓕᕆᔨᒃᑯᑦ 

ᐊᑉᖁᓯᕆᓃᑦ, ᐃᒪᖅ ᐊᒻᒪᓗ 
ᖁᕐᕕᖕᒥᙶᖅᑐᓂᒃ ᐱᔨᑦᑎᕋᐅᑏᑦ, 
ᕿᑎᑦᑎᒃᑎᓂᖅ ᐊᒻᒪᓗ ᓄᓇᓕᖕᒥᑦ 
ᐱᖁᑎᒋᔭᐅᔪᑦ
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ACTIVITY 2.3: So, what?

What is the most important thing you learned today?

What takeaways from the lesson will be important to know five years from now? Why?

What is the most important thing you learned today?

What takeaways from the lesson will be important to know five years from now? Why?
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ᖃᓄᐃᓕᐅᖅᑎᑦᑎᓂᖅ 2.3: ᑕᐃᒪᓕ, ᖃᓄᖅ?

ᓱᓇᐅᕙ ᐱᒻᒪᕆᐅᓂᖅᐹᖅ ᐃᓕᑕᐃᑦ ᐅᑉᓗᒥ? 

ᓱᓇᑦ ᐲᖅᑕᐅᔪᑦ ᐃᓕᑕᕐᓂᑦ ᖃᐅᔨᒪᓂᐊᕐᓗᒋᑦ ᐱᒻᒪᕆᐅᓂᐊᖅᐸᑦ ᑕᓪᓕᒪᐃᑦ ᐅᑭᐅᑦ ᓯᕗᓂᒃᓴᒥᑦ?  ᓲᖅ?

ᓱᓇᐅᕙ ᐱᒻᒪᕆᐅᓂᖅᐹᖅ ᐃᓕᑕᐃᑦ ᐅᑉᓗᒥ? 

ᓱᓇᑦ ᐲᖅᑕᐅᔪᑦ ᐃᓕᑕᕐᓂᑦ ᖃᐅᔨᒪᓂᐊᕐᓗᒋᑦ ᐱᒻᒪᕆᐅᓂᐊᖅᐸᑦ ᑕᓪᓕᒪᐃᑦ ᐅᑭᐅᑦ ᓯᕗᓂᒃᓴᒥᑦ?  ᓲᖅ?
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HANDOUT 2.4: Nunavut Government Overview

The High Arctic was first explored and settled approximately 
12,000 years ago, first in the Bering Strait region, and 
thousands of years later, further east in what is now known as 
Nunavut. Inuit in Nunavut already had a vibrant culture and 
social norms by the time the Qallunaat (non-Inuit, often 
Europeans) arrived. Before European colonization, Inuit lived 
and shared responsibilities with other families in temporary 
camps, and moved around the territory based on the season. 
Decision-making was informal and consensual: men and 
women discussed critical issues and came to decisions 
together. Elders were trusted advisors and consulted on 
important decisions. These Inuit traditions, known as Inuit 
Qaujimajatuqangit (IQ), are still used in Nunavut as the 
foundation of today’s societal values and cultural principles. 

In 1576, the British explorer Martin Frobisher established the 
first recorded contact with the local Inuit population while 
searching for the Northwest Passage, but it was not until two 
hundred years later that the territory was permanently 
colonized. While English whalers entered Nunavut’s bays to 
hunt and trade European goods with Inuit, diseases were 
also spread throughout the territory, resulting in the 
significant decline of Inuit population. The growing presence 
of European trade changed Inuit traditional lifestyle 
drastically. Many Inuit settled more permanently near trade 
stations, and modified their migration patterns, relying less 
and less on hunting and fishing to live. 

The Indian Act of 1876 clearly established First Nations as 
the responsibility of the federal government. However, Inuit 
were never formally included in this legislation despite being 
impacted by its policies. Protestant and Catholic churches 
also received federal government support to ‘integrate’ Inuit 
into Canadian culture and to spread their Christian values. 
Residential schools appeared in the territories during the 
beginning of the twentieth century. The Ministry of Northern 
Affairs, and later territorial governments, managed the 
residential schools that housed First Nations, Métis and 
Inuit children. Some communities had day schools instead of 
boarding schools, where children could go home at the end 
of each day. This system still affected families negatively as 
they were forced to settle permanently in communities and 
prevented them from maintaining semi-nomadic lifestyles. 
Children were often subjected to mental and physical abuse, 
and the trauma from those experiences still affects victims 
and their descendants to this day.

Foreign powers explored the High Arctic more frequently 
during and after the Second World War, prompting the 
Canadian federal government to develop strategic interest in 
the northern territories. To protect Canada’s sovereignty, the 
Canadian government increased its military presence and 
relocated nearly 90 Inuit from Inukjuak, Nunavik (in northern 
Québec) to northern Nunavut. These displaced Inuit received 
few supplies and possessed limited knowledge of their new 

land and its ecosystem. One of the main goals of this 
relocation was to establish a permanent human presence in 
the High Arctic with people used to create a border as 
‘human flag poles.’ This relocation led to the creation of the 
communities of Grise Fiord and Resolute Bay.

In the early 1950s, the slaughter of hundreds of qimmiit (sled 
dogs) profoundly affected Inuit lifestyle and their capacity to 
be self-reliant on their territory. Qimmiit served many 
purposes over the centuries, including travelling short and 
long distances, protecting hunters from predators, and 
assisting with trapping and hunting. In the 20th century, the 
Royal Canadian Mounted Police (RCMP) established laws and 
policies to control and manage qimmiit. Dogs who did not 
obey these rules were unnecessarily killed. As a result, many 
Inuit were left without their main mode of transportation and 
primary tool for hunting and trapping. This increased 
dependency on store-bought food and further isolated Inuit 
from one another. Inuit had access to services such as social 
welfare and government-funded housing, but with the 
prolonged presence of settlers on the territory, the 
disturbance of Inuit traditional lifestyle, and residential school 
abuse, profound and prolonged trauma has left its mark.

Nunavut Land Claim Agreement and  
the Nunavut Act
In the 1970s, Inuit across the Canadian Arctic started to 
organize themselves to claim more autonomy and 
independence. The Inuit Tapirisat of Canada, an organization 
representing Inuit in Canada, proposed the creation of a 
separate territory in the eastern Arctic that would be controlled 
by Inuit. The proposal was negotiated between several groups, 
and following a plebiscite in 1982, an-agreement-in-principle 
was signed in 1990 and ratified in 1993.

The Nunavut Land Claims Agreement (NCLA) granted Inuit 
rights to hunt, fish and trap throughout their ancestral 
territory, as well as financial compensation and control over 
a portion of the land. The NCLA also provided greater 
autonomy in education, governance and community 
management, allowing Inuit to govern themselves as freely 
as possible under the Canadian government’s supervision. 
Alongside the NCLA, the Nunavut Act officially divided the 
Northwest Territories in two, with the eastern portion to 
become Nunavut. Nunavut held its first territorial election on 
February 15, 1999, established its legislative assembly, and 
separated from the Northwest Territories two months later. 
Inuit now have guaranteed participation in the decision-
making process about policies affecting the territory and its 
communities. Since the creation of the territory, the 
government of Nunavut is guided by Inuit Qaujimajatuqangit 
(IQ) principles. The Legislative Assembly, as well as every 
territorial department, must respect the IQ principles and 
integrate them into day-to-day operations.
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ᐅᖃᓕᒫᖅᑕᐅᔪᒃᓴᖅ 2.3: ᓄᓇᕗᒻᒥ ᒐᕙᒪᒃᑯᓐᓂᑦ ᐱᔾᔪᑎᓕᒃ
ᖁᑦᑎᒃᑐᖅ ᓯᕗᓪᓕᖅᐸᐅᑉᓗᓂ ᐅᕐᓂᒡᕕᐅᓚᐅᖅᑐᖅ ᐊᒻᒪᓗ 
ᑕᐃᑯᙵᖅᖢᑎᒃ 12,000 ᐅᑭᐅᑦ ᐊᓂᒍᖅᑐᓂᑦ, Bering Strait-
ᒥᐅᖅᑲᐅᑕᐅᓚᐅᖅᖢᓂ, ᑭᖑᓂᐊᒍᑦ ᑕᐅᓯᓐ ᐅᑭᐅᑦ ᐊᓂᒍᖅᑎᓪᓗᒋᑦ, 
ᑕᐅᕗᖓᒃᑲᓐᓂᖅᖢᑎᒃ ᑲᓇᖕᓇᒧᑦ ᒫᓐᓇᐅᔪᖅ ᖃᐅᔨᒪᔭᐅᓕᖅᑐᖅ 
ᓄᓇᕗᑦ-ᒥᑦ. ᐃᓄᐃᑦ ᓄᓇᕗᒻᒥ ᐆᒻᒪᕆᖕᓂᖃᑦᑎᐊᖅᑐᒥᒃ 
ᐱᖅᑯᓯᖄᖅᑐᑐᖃᐅᓚᐅᖅᑐᑦ ᐊᒻᒪᓗ ᐃᓅᖃᑎᒌᖕᓂᕐᒧᑦ 
ᐊᑐᖃᑦᑕᖅᑕᖏᓐᓂᑦ ᖃᑉᓗᓈᓄᑦ (ᐃᓅᙱᑦᑐᑦ, ᑕᕆᐅᑉ 
ᐊᑭᐊᓂᕐᒥᑕᐅᒐᔪᓚᐅᖅᑐᑦ) ᑎᑭᑕᐅᖕᒪᑕ. 

ᑕᕆᐅᑉ ᐊᑭᐅᓂᙶᖅᑐᑦ ᑕᐃᒪᙳᖅᑳᖅᑎᓐᓇᒋᑦ, ᐃᓄᐃᑦ 
ᐃᓅᓯᖃᓚᐅᖅᑐᑦ ᐊᒻᒪᓗ ᐱᔭᒃᓴᐅᑎᖃᖃᑎᒌᒃᖢᑎᒃ 
ᖃᑕᙳᑎᖃᑎᖏᓐᓂᒃ ᑕᖕᒫᕐᕕᒋᓚᐅᐱᓪᓚᒃᑕᖏᓐᓂᑦ, ᐊᒻᒪᓗ 
ᓅᖃᑦᑕᖅᖢᑎᒃ ᒪᓕᒃᖢᒍ ᐅᑭᐅᑉ ᐃᓚᖓ. ᐃᓱᒪᓕᐅᕆᓂᖅ 
ᐊᑐᖅᑕᐅᖃᑦᑕᓚᐅᖅᑐᖅ ᐊᒻᒪᓗ ᐊᖏᖃᑎᒌᒃᓯᒪᑉᓗᑎᒃ: ᐊᖑᑏᓪᓗ 
ᐊᕐᓇᐃᓪᓗ ᐅᖃᓪᓚᖃᑎᒌᖃᑦᑕᓚᐅᖅᑐᑦ ᐱᔾᔪᑕᐅᔪᓂᒃ ᐊᒻᒪᓗ 
ᐊᑕᐅᑦᑎᒃᑯᑦ ᐃᓱᒪᓕᐅᖅᖢᑎᒃ. 

ᐃᓐᓇᕆᔭᐅᔪᑦ ᐅᒃᐱᕆᔭᐅᑉᓗᑎᒃ ᐅᖃᐅᔾᔨᔨᐅᖃᑦᑕᓚᐅᖅᑐᑦ 
ᖃᐅᔨᒋᐊᕐᕕᐅᖃᑦᑕᖅᖢᑎᒡᓗ ᐱᒻᒪᕆᐅᔪᓄᑦ ᐃᓱᒪᓕᐅᕆᓂᕐᓄᑦ. ᐃᓄᐃᑦ 
ᐱᖅᑯᓯᖏᑦ, ᖃᐅᔨᒪᔭᐅᔪᑦ ᐃᓄᐃᑦ ᖃᐅᔨᒪᔭᑐᖃᖏᑦ-ᑎᑐᑦ, 
ᐊᑐᖅᑕᐅᖃᑦᑕᖅᑐᑦ ᓱᓕ ᓄᓇᕗᒻᒥᑦ ᑐᙵᕕᒋᔭᐅᑉᓗᑎᒃ ᐅᑉᓗᒥ 
ᐃᓅᖃᑎᒌᖕᓂᕐᒧᑦ ᐃᒃᐱᒋᓂᕆᔭᐅᔪᓄᑦ ᐊᒻᒪᓗ ᐱᖅᑯᓯᒃᑯᑦ ᒪᓕᒐᐅᔪᓄᑦ.

1576-ᒥᑦ, ᑕᕆᐅᑉ ᐊᑭᐊᓂᕐᒥᐅᑕᖅ ᕿᓂᖅᓴᐃᔨ ᒫᑎᓐ ᕗᕉᐱᓱ 
ᓴᖅᑭᑦᑎᓚᐅᖅᑐᖅ ᓯᕗᓪᓕᖅᐸᐅᔪᒥᒃ ᑎᑎᖅᑲᐅᑎᒃᑯᑦ ᑳᓐᑐᕌᒃᒥᒃ 
ᐃᓅᔪᓄᑦ ᕿᓂᖅᓴᖅᑎᓪᓗᒍ Northwest Passage-ᒥᒃ, ᑭᓯᐊᓂ 200 
ᐅᑭᐅᑦ ᑭᖑᓂᐊᒍᑦ ᐃᓂᐅᔪᖅ ᐃᓂᓕᐊᖑᒻᒪᕆᓕᖅᖢᓂ. ᖃᑉᓗᓈᑦ 
ᐊᕐᕕᖕᓂᐊᖅᑏᑦ ᓄᓇᕗᑦ ᑕᕆᐅᖓᓐᓄᐊᕐᒪᑕ ᒪᖃᐃᓐᓂᐊᖅᖢᑎᒃ 
ᑭᐳᖃᑎᖃᕐᓗᑎᒡᓗ ᐃᓄᖕᓄᑦ ᑕᕆᐅᑉ ᐊᑭᐊᓂᙶᖅᑐᓂᒃ ᐱᖁᑎᓂᒃ, 
ᐋᓐᓂᐊᕐᓃᑦ ᓯᐊᒻᒪᓕᓚᐅᖅᑐᑦ ᐅᑭᐅᖅᑕᖅᑐᒥᑦ, ᐊᒥᓲᔪᖕᓃᑦᑎᐊᖅᖢᑎᒃ 
ᐃᓅᔪᑦ. ᑕᐃᒪᙳᖅᐸᓪᓕᐊᓂᖏᑦ ᑕᕆᐅᑉ ᐊᑭᐊᓂᙶᖅᑐᓂᒃ 
ᑭᐳᖃᑎᖃᖃᑦᑕᕐᓂᖅ ᐊᓯᐊᙳᖅᑎᑦᑎᓚᐅᖅᑐᖅ ᐃᓅᔪᑦ ᐃᓅᓯᖏᓐᓂᒃ. 
ᐊᒥᓱᑦ ᐃᓅᔪᑦ ᐃᓂᑖᖅᑐᓚᐅᖅᑐᑦ ᑭᐳᒃᑕᕐᕕᐅᔪᑦ ᐃᓂᖏᓐᓂᑦ, 
ᐊᓯᐊᙳᖅᑎᑦᑎᑉᓗᓂᓗ ᓅᖃᑦᑕᕐᓂᖏᓐᓄᑦ ᐊᑐᖅᐸᓚᐅᖅᑕᖏᓐᓂᒃ, 
ᐊᑐᙱᖔᓕᖅᖢᑎᒃ ᒪᖃᐃᖃᐃᓐᓂᒃᑯᑦ ᐊᒻᒪᓗ ᐃᖃᓗᒃᓯᐅᕐᓂᒃᑯᑦ 
ᐃᓅᓯᖃᕐᓂᕐᒥᒃ.

ᐃᖅᑭᓕᓄᑦ ᐱᖁᔭᖅ 1876-ᒥᑦ ᓴᖅᑭᑕᐅᓚᐅᖅᑐᖅ ᓯᕗᓪᓕᖅᐹᑦ 
ᓄᓇᖃᖅᑳᖅᑐᓄᑦ ᐱᔭᒃᓴᐅᑎᒋᑉᓗᓂᔾᔪᒃ ᑲᓇᑕᒥᑦ ᒐᕙᒪᒃᑯᑦ. ᑭᓯᐊᓂ, 
ᐃᓄᐃᑦ ᐃᓚᐅᑎᑕᐅᓚᐅᖅᓯᒪᙱᑦᑐᑦ ᑕᒡᕙᓂ ᒪᓕᒐᕐᒥᑦ 
ᐊᒃᑐᖅᑕᐅᓯᒪᒐᓗᐊᖅᑎᓪᓗᒋᑦ ᐊᑐᐊᒐᖏᓐᓄᑦ. ᐊᒻᒪᓗ, ᑐᒃᓯᐊᖅᑎᑦᑎᔩᑦ 
ᐊᒻᒪᓗ ᐃᒃᓯᕋᕐᔪᐊᑦ ᑐᒃᓯᐊᕐᕕᖏᑦ ᐃᑲᔫᓯᐊᖃᑦᑕᓚᐅᖅᑐᑦ ᑲᓇᑕᒥᑦ 
‘ᐃᓚᐅᑎᓪᓗᒋᑦ ‘ ᐃᓄᐃᑦ ᑲᓇᑕᐅᑉ ᐱᖅᑯᓯᖓᓄᑦ ᐊᒻᒪᓗ ᓯᐊᒻᒪᒃᑎᓪᓗᒋᑦ 
ᐅᒃᐱᕐᓂᖓᑦ. ᐃᓕᓐᓂᐊᕆᐊᖅᑎᑕᐅᖃᑦᑕᕐᕖᑦ ᐱᑕᖃᓕᖅᖢᑎᒃ 
ᐅᑭᐅᖅᑕᖅᑐᒥᑦ ᐱᒋᐊᓵᖅᑎᓪᓗᒍ 20-ᒋᓕᖅᑕᖓᓂᑦ 100 ᐅᑭᐅᓂᑦ. 
ᓄᓇᖃᖅᑳᖅᑐᓕᕆᔨᒃᑯᑦ, ᐊᒻᒪᓗ ᑭᖑᓂᐊᒍᑦ ᐅᑭᐅᖅᑕᖅᑐᒥᑦ ᒐᕙᒪᐅᔪᑦ, 
ᐊᐅᓚᓕᓚᐅᖅᑕᖏᑦ ᐃᓕᓐᓂᐊᕐᕖᑦ ᐃᓄᖃᖅᖢᑎᒃ ᓯᕗᓪᓕᖅᐹᑦ 
ᓄᓇᖃᖅᑳᖅᑐᑦ, ᒪᐃᑏ (ᐃᖅᑭᓖᑦᑕᐅᖅ) ᐊᒻᒪᓗ ᐃᓅᔪᑦ ᓄᑕᖅᑲᐃᑦ. 
ᐃᓚᖏᑦ ᓄᓇᓖᑦ ᐅᑉᓗᒃᑯᑦ ᐃᓕᓐᓂᐊᕐᕕᖃᓚᐅᖅᑐᑦ ᑐᔪᕐᒥᕕᐅᙱᑦᑐᒥᑦ, 
ᓄᑕᖅᑲᐃᑦ ᐊᖏᕐᕋᖓᓐᓄᐊᖃᑦᑕᖅᖢᑎᒃ ᐃᓱᓕᑦᑕᕌᖓᑦ ᐅᑉᓗᖅ. ᑖᒻᓇ 
ᐋᖅᑭᐅᒪᔪᖅ ᐱᐅᖏᑦᑐᒥᒃ ᐊᒃᑐᖅᓯᓂᖃᖅᑐᖅ ᓱᓕ ᖃᑕᙳᑎᒌᓂᑦ 
ᐊᔭᐅᖅᑐᖅᑕᐅᓚᐅᕐᒪᑕ ᓄᓇᓕᖕᒥᐅᑕᙳᖁᔭᐅᑉᓗᑎᒃ ᐊᒻᒪᓗ 
ᐃᓕᖅᑯᓯᕆᕙᓚᐅᖅᑕᖓᓐᓂᒃ ᐊᔪᓕᖅᑎᑕᐅᑉᓗᑎᒃ. ᓄᑕᖅᑲᐃᑦ ᐃᓱᒪᒃᑯᑦ 
ᐊᒻᒪᓗ ᑎᒥᒃᑯᑦ ᐋᓐᓂᖅᑎᖅᑕᐅᕙᒃᖢᑎᒃ, ᐊᒻᒪᓗ ᐊᒃᑐᖅᑕᐅᓂᖓᑦ 
ᑕᐃᒪᓐᓇᐃᓕᐅᖅᑕᐅᓯᒪᓂᕐᒧᑦ ᐊᒃᑐᖅᑕᐅᓯᒪᓂᖃᕈᑎᒋᔭᖓᑦ ᐊᒻᒪᓗ 
ᑭᖑᕚᖏᓐᓄᑦ ᐅᑉᓗᒥᒧᑦ ᑎᑭᖦᖢᒍ.

ᑕᒫᓂᙶᙱᑦᑐᓄᑦ ᓴᙱᓃᑦ ᖁᑦᑎᒃᑐᕐᒧᑦ ᐅᑭᐅᖅᑕᖅᑐᕐᒧᐊᕋᔪᓚᐅᖅᑐᑦ 
ᑐᒡᓕᐊᓂᑦ ᓄᓇᕐᔪᐊᕐᒥᑦ ᐅᓇᑕᕕᒡᔪᐊᕐᓂᖃᖅᑎᓪᓗᒍ ᑭᖑᓂᐊᒍᓪᓗ, 
ᑕᐃᒪᓐᓇᒧᑦ ᑲᓇᑕᒥᑦ ᒐᕙᒪᒃᑯᑦ ᖃᓄᖅᑑᕈᓯᐅᓕᖅᖢᑎᒃ ᐱᔪᒪᓂᖃᕐᓂᕐᒧᑦ 
ᐅᑭᐅᖅᑕᖅᑐᒥᑦ. ᒥᐊᓂᕆᓂᐊᕐᓗᒍ ᑲᓇᑕᐅᑉ ᐱᒋᔭᖓᑦ, ᑲᓇᑕᐅᑉ 
ᒐᕙᒪᒃᑯᖏᑦ ᐊᒥᓱᙳᕆᐊᓚᐅᖅgᑦ ᐅᓇᑕᖅᑐᒃᓴᖃᕐᓂᖅ ᐊᒻᒪᓗ 90-
ᓗᐊᓂᒃ ᐃᓄᖕᓂᒃ ᐃᓂᐅᔪᓄᑦ ᓅᑎᑦᑎᑉᓗᑎᒃ ᐃᓄᒃᔪᐊᖅ, ᓄᓇᕕᒃ-
ᒥᙶᖅᑐᓂᒃ (ᐅᑭᐅᖅᑕᖅᑐᖓᓂᑦ ᑯᐸᐃᒃ) ᐅᐊᖕᓇᖓᓃᑦᑐᒧᑦ ᓄᓇᕗᒻᒥᑦ. 
ᐃᓄᐃᑦ ᓅᑕᐅᓂᑯᐃᑦ ᐊᒥᓲᙱᑦᑐᓂᒃ ᐱᖁᑎᑖᓚᐅᖅᑐᑦ ᐊᒻᒪᓗ 
ᖃᐅᔨᒪᓂᖃᓗᐊᙱᑦᑎᐊᖅᖢᑎᒃ ᓄᓇᑖᓵᕆᔭᖓᓐᓂᒃ ᐊᒻᒪᓗ 
ᐱᕈᖃᑎᒌᖕᓂᖃᕐᓂᕆᔭᖓᓂᑦ ᓄᓇᐅᑉ. ᐃᓚᖓᑦ ᑐᕌᒐᐅᓗᐊᓚᐅᖅᑐᖅ 
ᐊᓯᐊᓄᐊᖅᑕᐅᓂᖓᓐᓄᑦ ᐃᓄᖃᕐᓂᐊᕐᒪᑦ ᖁᑦᑎᒃᑐᖅ ᐅᑭᐅᖅᑕᖅᑐᖅ 
ᑭᒡᓕᐅᕆᑉᓗᑎᒃ “ᐃᓄᐃᑦ ᓴᐃᒻᒪᑎᒧᑦ ᓇᐸᔪᖅ”-ᑐᑦ. ᓅᑎᑕᐅᓃᑦ 
ᓴᖅᑭᑎᑦᑎᓚᐅᖅᑐᖅ ᓄᓇᓕᖕᓂᑦ ᐊᐅᓱᐃᑦᑐᖅ-ᒥᑦ ᐊᒻᒪᓗ ᖃᐅᓱᐃᑦᑐᖅ-ᒥᑦ. 

1950-ᖏᓐᓂᑦ, 100-ᖏᓐᓃᑦᑐᑦ ᕿᒻᒦᑦ ᑐᖁᑎᖅᑕᐅᓚᐅᖅᑐᑦ (ᕿᒧᒃᓯᕈᑏᑦ) 
ᐊᖏᔪᒥᒃ ᐊᒃᑐᖅᓯᓂᖃᓚᐅᖅᑐᑦ ᐃᓄᐃᑦ ᐃᓅᓯᖏᓐᓂᒃ ᐊᒻᒪᓗ ᐃᖕᒥᖕᓂᒃ 
ᐃᓅᔪᖕᓇᕐᓂᖏᓐᓄᑦ ᓄᓇᖓᓐᓂᑦ. ᕿᒻᒦᑦ ᐊᒥᓱᓂᒃ ᐱᔾᔪᑎᖃᓚᐅᖅᑐᑦ 
ᐅᑭᐅᓄᑦ ᐊᒥᓱᑲᓪᓚᖕᓄᑦ, ᐃᓚᐅᑉᓗᑎᒃ ᐃᖏᕐᕋᔭᖕᓂᖅ ᖃᓂᑦᑐᒧᑦ 
ᐅᖓᓯᒃᑐᒧᓪᓗ, ᒥᐊᓂᕆᑉᓗᒋᑦ ᒪᖃᐃᑏᑦ ᐊᓯᖏᓐᓂᑦ ᓂᕐᔪᑎᓂᑦ, ᐊᒻᒪᓗ 
ᑮᔭᖃᓐᓂᐊᕈᔾᔨᑉᓗᑎᒃ ᐊᒻᒪᓗ ᒪᖃᐃᔾᔪᔾᔨᑉᓗᑎᒃ. 20-ᒋᓕᖅᑕᖓᓂᑦ 100 
ᐅᑭᐅᖓᓂᑦ, ᐳᑭᖅᑕᓖᑦ ᒪᓕᒐᓂᒃ ᓴᖅᑭᑦᑎᓚᐅᖅᑐᑦ ᐊᒻᒪᓗ ᐊᑐᐊᒐᓂᒃ 
ᐊᐅᓚᑦᑎᓂᕐᒧᑦ ᕿᒥᕐᓂᑦ. ᕿᒻᒦᑦ ᒪᓕᙱᑦᑐᑦ ᒪᓕᒐᕐᓂᑦ 
ᑐᖁᑕᐅᔭᕆᐊᖃᙱᖦᖢᑎᒃ ᑐᖁᑕᐅᖃᑦᑕᓚᐅᖅᑐᑦ. ᑕᐃᒪᓐᓇᒧᑦ, ᐊᒥᓱᑦ 
ᐃᓄᐃᑦ ᐊᐅᓪᓚᓚᐅᖅᑐᑦ ᐱᖃᙱᖦᖢᑎᒃ ᐊᑐᓗᐊᖃᑦᑕᖅᑕᖓᑦ 
ᐃᖏᕐᕋᔭᖕᓂᕐᒧᑦ ᒪᖃᐃᔾᔪᑎᒋᓂᕐᒧᓪᓗ ᐊᒻᒪᓗ ᑮᔭᖃᑦᑎᐊᕐᓂᕐᒧᑦ. ᑕᐃᒪᓐᓇ 
ᐊᑐᕐᓂᖃᓗᐊᓕᓚᐅᖅᑐᑦ ᓂᐅᕕᕐᕕᖕᓂᑦ ᓂᐅᕕᐊᖑᔪᓂᑦ ᓂᕿᓂᒃ ᐊᒻᒪᓗ 
ᐃᖕᒥᒃᑰᖓᓕᖅᑎᑦᑎᓂᖃᒃᑲᓐᓂᖅᖢᓂ ᐊᓯᒥᓄᑦ ᐃᓅᖃᑎᖓᓄᑦ.

ᐃᓄᐃᑦ ᐱᔪᖕᓇᖃᑦᑕᓚᐅᖅᑐᑦ ᓂᖃᐃᑦᑐᖅᑎᑕᐅᓂᕐᒥᒃ ᐊᒻᒪᓗ 
ᒐᕙᒃᑯᓐᓄᑦ ᑮᓇᐅᔭᖃᖅᑎᑕᐅᔪᓂᒃ ᐃᒡᓗᕐᔪᐊᓂᒃ, ᑭᓯᐊᓂ ᐊᑯᓂᐅᔪᒥᑦ 
ᐃᓂᐅᔪᒧᐊᕐᓂᑯᓄᑦ, ᐃᖢᐃᓵᕆᓂᖅ ᐃᓄᐃᑦ ᐱᖅᑯᓯᖓᓐᓂᑦ 
ᐃᓅᓯᖓᓐᓄᑦ, ᐊᒻᒪᓗ ᐃᓕᓐᓂᐊᕆᐊᖅᑎᑕᐅᖃᑦᑕᖅᖢᑎᒃ 
ᐱᑦᑎᐊᖅᑕᐅᖃᑦᑕᙱᓐᓂᕐᒧᑦ, ᐊᖏᔪᒥᒃ ᐊᑯᓂᐅᔪᒥᒡᓗ 
ᐊᒃᑐᖅᑕᐅᓯᒪᓂᖃᖅᑐᑦ.

ᓄᓇᕗᒻᒥ ᓄᓇᑖᕐᓂᕐᒧᑦ ᐊᖏᖃᑎᒌᒍᑎ ᐊᒻᒪᓗ ᓄᓇᕗᒻᒧᑦ ᐱᖁᔭᖅ

1970-ᖏᓐᓂᑦ ᐃᓅᔪᑦ ᑲᓇᑕᐅᑉ ᐅᑭᐅᖅᑕᖅᑐᖓᓂᑦ 
ᐋᖅᑭᒃᓱᐃᒋᐊᓕᓚᐅᖅᑐᑦ ᐃᖕᒥᖕᓂᒃ ᐊᐅᓚᑦᑎᓂᕐᒧᑦ ᐃᖕᒥᖕᓂᒡᓗ 
ᐊᑐᕈᖕᓇᕐᓂᕐᒥᒃ. ᐃᓄᐃᑦ ᑕᐱᕇᒃᓴᒃᑯᑦ ᑲᓇᑕᒥᑦ, ᑲᑐᔾᔨᖃᑎᒌᖑᔪᖅ 
ᑭᒡᒐᖅᑐᖅᖢᒋᑦ ᐃᓅᔪᑦ ᑲᓇᑕᒥᑦ, ᓴᖅᑭᑦᑎᔪᒪᓚᐅᖅᑐᑦ ᐊᑉᓯᒪᔪᒥᒃ 
ᓄᓇᒥᒃ ᑲᓇᖕᓇᖓᓂᑦ ᐅᑭᐅᖅᑕᖅᑐᒥᑦ ᐊᐅᓚᑕᐅᓂᐊᕐᓗᓂ ᐃᓅᔪᓄᑦ. 
ᑐᒃᓯᕋᐅᑕᐅᔪᖅ ᐋᔩᖃᑎᒌᒍᑕᐅᓚᐅᖅᑐᖅ ᖃᑉᓯᐊᕐᔪᖕᓄᑦ ᑲᑎᕐᒪᔪᓄᑦ, 
ᐊᐱᖅᑯᑎᓄᑦ ᓂᕈᐊᖅᑎᑦᑎᓂᖃᓕᖅᖢᓂ 1982-ᒥᑦ, ᐊᖏᖃᑎᒌᒍᑎ-
ᐱᔭᐅᔪᒪᔪᒧᑦ ᐊᑎᓕᐅᖅᑕᐅᓚᐅᖅᑐᖅ 1990-ᒥᑦ ᐊᒻᒪᓗ 
ᓇᓗᓇᐃᖅᑕᐅᑉᓗᓂ 1993-ᒥᑦ. 

ᓄᓇᕗᒻᒥ ᓄᓇᑖᕐᓂᕐᒧᑦ ᐊᖏᖃᑎᒌᒍᑎ ᑐᓂᓯᓚᐅᖅᑐᖅ ᐃᓅᔪᓂᒃ 
ᐱᔪᖕᓇᐅᑎᓂᒃ ᒪᖃᐃᑦᑐᖕᓇᕐᓂᕐᒧᑦ, ᐃᖃᓗᒃᓯᐅᕈᖕᓇᕐᓂᕐᒧᑦ ᐊᒻᒪᓗ 
ᑮᔭᖃᓐᓂᐊᕈᖕᓇᕐᓂᕐᒧᑦ ᓄᓇᑐᖃᕆᔭᖓᓐᓂᑦ, ᐊᒻᒪᓗ ᑮᓇᐅᔭᒥᒃ 
ᐊᑭᓕᐅᑎᒥᒃ ᐊᒻᒪᓗ ᐊᐅᓚᓐᓂᐊᕐᓗᒍ ᐃᓚᖓᓄ ᓄᓇ. ᐊᖏᖃᑎᒌᒍᑎ 
ᑐᓂᓯᓚᐅᕐᒥᔪᖅ ᐊᖏᓂᖅᓴᒥᒃ ᐊᐅᓚᑦᑎᔪᖕᓇᕐᓂᕐᒥᒃ 
ᐃᓕᓐᓂᐊᖅᑎᑦᑎᓂᕐᒧᑦ, ᒪᓕᒐᓕᕆᓂᕐᒧᑦ ᐊᒻᒪᓗ ᓄᓇᓕᖕᒥᑦ 
ᐊᐅᓚᑦᑎᓂᕐᒧᑦ, ᐃᓄᖕᓂᒃ ᐊᐅᓚᑦᑎᔪᖕᓇᖅᑎᑦᑎᑉᓗᓂ ᐃᖕᒥᖕᓂᒃ 
ᐃᓱᒪᖅᓱᕐᓗᑎᒃ ᑲᓇᑕᐅᑉ ᒐᕙᒪᒃᑯᖏᓂᒃ ᐃᓱᒪᑕᖃᕐᓗᑎᒃ.

ᓴᓂᐊᒍᑦ ᐊᖏᖃᑎᒌᒍᑎᐅᑉ, ᓄᓇᕗᒻᒧᑦ ᐱᖁᔭᖅ ᐊᕕᒃᑎᑦᑎᓚᐅᖅᑐᖅ 
ᓄᓇᑦᑎᐊᕐᒥᑦ ᒪᕐᕈᐃᓕᖓᔪᒃᑯᑦ, ᑲᓇᖕᓇᖓᓃᑦᑐᖅ ᓄᓇᕗᙳᕐᓗᓂ. 
ᓄᓇᕗᑦ ᓯᕗᓪᓕᖅᐹᕐᒥᑦ ᓂᕈᐊᖅᑎᑦᑎᓂᖃᓚᐅᖅᑐᖅ ᕕᕗᐊᕆ 15, 
1999-ᒥᑦ, ᒪᓕᒐᓕᐅᕐᕕᖃᓕᖅᖢᓂ, ᐊᒻᒪᓗ ᓄᓇᑦᑎᐊᕐᒥᑦ ᐲᖅᖢᓂ ᒪᕐᕉᒃ 
ᑕᖅᑮᒃ ᑭᖑᓂᐊᒍᑦ. ᐃᓄᐃᑦ ᒫᓐᓇᐅᔪᖅ ᐃᓱᒪᓕᐅᕆᖃᑕᐅᔪᖕᓇᖅᓯᔪᑦ 
ᐊᑐᐊᒐᓄᑦ ᐊᒃᑐᖅᓯᓂᖃᖅᑐᓂᒃ ᓄᓇᕗᒻᒥᑦ ᐊᒻᒪᓗ ᓄᓇᓕᖓᓐᓂᒃ. 
ᑕᐃᒪᙵᓂᑦ ᓄᓇᕗᙳᕐᒪᑦ, ᓄᓇᕗᒻᒥ ᒐᕙᒪᒃᑯᑦ ᒪᓕᒃᑐᑦ ᐃᓄᐃᑦ 
ᖃᐅᔨᒪᔭᑐᖃᖏᑦ-ᓂᒃ. ᒪᓕᒐᓕᐅᕐᕕᒃ, ᐊᒻᒪᓗ ᑕᒪᓗᒃᑖᕐᒥᑦ ᓄᓇᕗᒻᒥ 
ᐊᕕᒃᑐᖅᓯᒪᔪᐃᑦ, ᐃᒃᐱᒍᓱᖕᓂᖃᕆᐊᖃᖅᑐᑦ ᐃᓄᐃᑦ ᖃᐅᔨᒪᔭᑐᖃᖏᑦ-
ᓄᑦ ᒪᓕᒐᐅᔪᓂᒃ ᐊᒻᒪᓗ ᐃᓚᓕᐅᑎᓗᒋᑦ ᖃᐅᑕᒫᑦ ᐊᐅᓛᕐᓂᕆᔭᖏᓐᓄᑦ.
ᓯᓚᑖᓂᑦ ᐃᕝᕕᐅᖃᑦᑕᖅᑐᑦ: 
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HANDOUT 2.5: Historical Timeline of Nunavut

10,000 BC A small population migrates from Asia to the High Arctic through the Bering Strait.

2,000 — 1,000 BC
First human settlements are established in the territory that is now Nunavut. The Dorset, the first 
peoples on the territory, went extinct following the arrival of the Thule people (known as the 
proto-Inuit) between 1000-1500 CE.

1576
Martin Frobisher leads an expedition to find the Northwest passage and makes first contact with 
Inuit. Contact remains limited until the 1800s.

1820s English whalers visit the Arctic and introduce European goods to Inuit.

1850s — 1900 Whalers create the first whaling stations on the territory.

1870
The Northwest Territories enter the Canadian confederation. At the time, Nunavut includes the 
easternmost regions of the Northwest Territories.

1894
Edmund Peck, an English missionary, established the first permanent church mission at Baffin 
Island.

1911 The Hudson Bay Company starts the Lake Harbour trading post on Baffin Island.

1950s
High Arctic Relocation: Close to 90 Inuit from Inukjuak, Nunavik are forced by the Canadian 
government to relocate to Northern Nunavut.

1950 Inuit are granted voting rights in federal elections.

1976
Inuit Tapirisat of Canada proposes the creation of Nunavut and an all-Inuit government and 
submits a first proposal to the government of the Northwest territories and Canada.

1982 A public vote in the Northwest Territories approves the division of the territories.

1990
The agreement-in-principle outlining the Nunavut Act is signed by the Tungavik Federation of 
Nunavut and the federal government.

1993
Inuit representatives and the federal government reach an agreement that produces two acts of the 
Canadian parliament: The Nunavut Land Claims Agreement Act and The Nunavut Act.

1999
Nunavut becomes a territory on April 1, 1999 with the implementation of The Nunavut Act. The Act 
also leads to the creation of Tunngavik Inc., the organization responsible for the implementation 
and management of the Land Claims Agreement.

2008
The Nunavut Education Act is created to ensure the respect of Inuit Qaujimajatuqangit in the 
education system.

2010
The Canadian government apologizes for the High Arctic relocation trauma caused to victims and 
their families.
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10,000 ᐅᑭᐅᑦ ᔩᓱᓯ 
ᑎᑭᓚᐅᖅᑳᖅᑎᓐᓇᒍ ᖃᑉᓯᐊᕐᔪᑯᓗᐃᑦ ᓅᑦᑐᑦ ᓴᐃᓃᓰᑦ ᓄᓇᖓᓐᓂᑦ ᖁᑦᑎᒃᑐᖅ ᐅᑭᐅᖅᑕᖅᑐᒧᑦ Bering Strait-ᑯᑦ

2,000 — 1,000 ᐅᑭᐅᑦ 
ᔩᓱᓯ ᑎᑭᓚᐅᖅᑳᖅᑎᓐᓇᒍ

ᓯᕗᓪᓕᖅᐹᖅ ᐃᓄᖕᓄᑦ ᐃᓂᒋᔭᐅᓂᖅᑐᖅ ᒫᓐᓇᐅᔪᖅ ᓄᓇᕗᑦ-ᖑᓕᖅᑐᖅ.  Dorset-ᑯᑦ ᓯᕗᓪᓕᖅᐸᐅᑉᓗᑎᒃ 
ᐃᓂᑖᓚᐅᖅᑐᑦ, ᐱᑕᖃᕈᖕᓃᖅᖢᑎᒃ Thule ᐃᓄᐃᑦ ᑎᑭᒻᒪᑕ (ᖃᐅᔨᒪᔭᐅᔪᑦ ᓯᕗᓪᓕᖅᐹᑦ-ᐃᓄᐃᑦ-ᑎᑐᑦ) 
ᐊᑯᓐᓂᖏᓐᓂᑦ 1000-1500 CE.

1576
ᒫᑎᓐ ᕗᕉᐱᓱ ᓯᕗᓕᐅᖅᑎᐅᓚᐅᖅᑐᖅ ᐃᖏᕐᕋᔭᖕᓂᕐᒥᑦ Northwest Passage-ᒥᑦ ᕿᓂᖅᖢᓂ ᐊᒻᒪᓗ 
ᐃᓅᔪᓄᑦ ᑎᑭᐅᑎᖅᑲᐅᑕᐅᓚᐅᖅᑐᖅ.  ᑎᑭᑕᐅᖃᑦᑕᕐᓂᖏᑦ ᐊᒥᓲᓗᐊᖐᓐᓇᖅᖢᑎᒃ ᑭᓯᐊᓂ 
1800-ᖏᓐᓃᓕᕐᒪᑕ.

1820s
ᖃᑉᓗᓈᑦ ᐊᕐᕕᖕᓂᐊᖅᑏᑦ ᐅᑭᐅᖅᑕᖅᑐᒧᐊᓚᐅᖅᑐᑦ ᐊᒻᒪᓗ ᑕᕆᐅᑉ ᐊᑭᐊᓂᙶᖅᑐᓂᒃ ᐱᖁᑎᓂᒃ 
ᖃᐅᔨᒪᓕᖅᑎᑦᑎᑉᓗᑎᒃ ᐃᓅᔪᓂᑦ.

1850s — 1900 ᐊᕐᕕᖕᓂᐊᖅᑏᑦ ᐊᕐᕕᒃᓯᐅᕐᕕᖕᓂᑦ ᓴᖅᑭᑦᑎᖅᑲᐅᑕᐅᓚᐅᖅᑐᑦ ᐃᓂᐅᔪᒥᑦ.

1870
ᓄᓇᑦᑎᐊᖅ ᑲᓇᑕᒥᑦ ᐃᓚᒌᒃᑐᓄᐊᖃᑕᐅᓚᐅᖅᑐᖅ.  ᑕᐃᑲᓂ, ᓄᓇᕗᑦ ᐋᖅᑭᒃᓯᖃᑎᖃᓚᐅᖅᑐᖅ 
ᑲᓇᖕᓇᖓᓃᓛᖑᔪᓂᒃ ᐃᓂᐅᔪᓂᑦ ᓄᓇᑦᑎᐊᕐᒥᑦ.

1894 ᐃᐊᑦ-ᒪᓐ ᐱᐊᒃ, ᖃᑉᓗᓈᖅ ᑐᒃᓯᐊᖅᑎᑦᑎᔨ ᓯᕗᓪᓕᖅᐹᖑᑉᓗᓂ ᑐᒃᓯᐊᕐᕕᒃᑖᖅᑎᑦᑎᓚᐅᖅᑐᖅ ᕿᑭᖅᑖᓗᖕᒥᑦ.

1911 ᓂᐅᕕᖅᑎᒃᑯᑦ ᑭᐳᖃᑦᑕᕐᕕᖕᒥᑦ ᐋᖅᑭᒃᓯᓚᐅᖅᑐᑦ ᑭᒻᒥᕈᒻᒥᑦ ᕿᑭᖅᑖᓗᖕᒦᑦᑐᒥᒃ.

1950s
ᖁᑦᑎᒃᑐᒧᑦ ᐅᑭᐅᖅᑕᖅᑐᒥᑦ ᓅᑕᐅᔪᑦ: 90-ᓗᐊᑦ ᐃᓄᐃᑦ ᐃᓄᒃᔪᐊᖅ, ᓄᓇᕕᒃ-ᒥᑦ ᑲᓇᑕᐅᑉ ᒐᕙᒪᒃᑯᖏᑦᑕ 
ᓅᖁᓚᐅᖅᑕᖏᑦ ᐅᐊᖕᓇᖓᓃᑦᑐᒧᑦ ᓄᓇᕗᒻᒥᑦ.

1950 ᐃᓄᐃᑦ ᓂᕈᐊᖃᑕᐅᓂᕐᒧᑦ ᐱᔪᖕᓇᐅᑎᑖᖅᑎᑕᐅᔪᑦ ᑲᓇᑕᐅᑉ ᒐᕙᒪᒃᑯᖏᓐᓄᑦ ᓂᕈᐊᖅᑎᑦᑎᓂᕐᓂᑦ.

1976
ᐃᓄᐃᑦ ᑕᐱᕇᒃᓴᒃᑯᑦ ᑲᓇᑕᒥᑦ ᓄᓇᕗᑖᕈᒪᔪᑦ ᐊᒻᒪᓗ ᐃᓅᔪᓗᒃᑖᓂᒃ ᒐᕙᒪᖃᕐᓗᑎᒃ ᐊᒻᒪᓗ ᓯᕗᓪᓕᖅᐹᒥᒃ 
ᑐᒃᓯᕋᐅᓯᐅᖅᑐᑦ ᓄᓇᑦᑎᐊᖅ ᒐᕙᒪᒃᑯᖏᓐᓄᑦ ᐊᒻᒪᓗ ᑲᓇᑕᒧᑦ.

1982 ᐊᐱᖅᑯᑎᓄᑦ ᓂᕈᐊᖅᑎᑦᑎᓂᖅ ᓄᓇᑦᑎᐊᕐᒥᑦ ᓈᒻᒪᒃᓴᓚᐅᖅᑐᖅ ᐊᕕᒃᑕᐅᓂᖓ ᓄᓇᑦᑎᐊᖅ.

1990
ᐊᖏᖃᑎᒌᒍᑎ-ᐱᔭᐅᔪᒪᔪᒧᑦ ᑕᑯᒃᓴᐅᑎᑦᑎᔪᖅ ᓄᓇᕗᒻᒧᑦ ᐱᖁᔭᖅ-ᒥᑦ ᐊᑎᓕᐅᖅᑕᐅᔪᖅ ᓄᓇᕗᑦ 
ᑐᙵᕕᒃᑯᓐᓄᑦ ᐊᒻᒪᓗ ᑲᓇᑕᐅᑉ ᒐᕙᒪᒃᑯᖏᓐᓄᑦ.

1993
ᐃᓄᐃᑦ ᑭᒡᒐᖅᑐᐃᔪᑦ ᐊᒻᒪᓗ ᑲᓇᑕᐅᑉ ᒐᕙᒪᒃᑯᖏᑦ ᐊᖏᖃᑎᒌᓚᐅᖅᑐᑦ ᓴᖅᑭᑦᑎᔪᒥᒃ ᒪᕐᕉᖕᓂᑦ 
ᐱᖁᔮᖕᓂᑦ ᑲᓇᑕᐅᑉ ᒪᓕᒐᓕᐅᕐᕕᖓᓐᓂᑦ: ᓄᓇᕗᒻᒥ ᓄᓇᑖᕐᓂᕐᒧᑦ ᐊᖏᖃᑎᒌᒍᑎ ᐊᒻᒪᓗ ᓄᓇᕗᒻᒧᑦ 
ᐱᖁᔭᖅ.

1999
ᓄᓇᕗᑦ-ᖑᖅᖢᓂ ᐄᐳᕆ 1-ᒥᑦ ᐊᑐᓕᖅᖢᓂ ᓄᓇᕗᒻᒧᑦ ᐱᖁᔭᖅ.  ᐱᖁᔭᖅ ᑐᙵᕕᒃᑯᓐᓂᑦ 
ᐱᒋᐊᖅᑎᑦᑎᓕᕆᑉᓗᓂ, ᑲᑐᔾᔨᖃᑎᒌᖑᔪᖅ ᐱᔭᒃᓴᐅᑎᖃᖅᖢᓂ ᐊᑐᓕᖅᑎᑕᐅᓂᖓᓄᑦ ᐊᒻᒪᓗ 
ᐊᐅᓚᑕᐅᓂᖓᓄᑦ ᓄᓇᑖᕐᓂᕐᒧᑦ ᐊᖏᖃᑎᒌᒍᑎ.

2008
ᓄᓇᕗᒻᒧᑦ ᐃᓕᓐᓂᐊᖅᑐᓕᕆᓂᕐᒧᑦ ᐱᖁᔭᖅ ᓴᖅᑭᑕᐅᓂᖓ ᐃᒃᐱᒋᔭᐅᖁᑉᓗᒍ ᐃᓄᐃᑦ ᖃᐅᔨᒪᔭᑐᖃᖏᑦ 
ᐃᓕᓐᓂᐊᖅᑎᑦᑎᓂᕐᒧᑦ ᐋᖅᑭᐅᒪᔪᕐᒥᑦ.

2010
ᑲᓇᑕᒥᑦ ᒐᕙᒪᒃᑯᑦ ᒪᒥᐊᑦᑐᑦ ᖁᑦᑎᒃᑐᒥᑦ ᐅᑭᐅᖅᑕᖅᑐᕐᒧᑦ ᓅᑕᐅᓂᖏᓐᓄᑦ ᐊᒃᑐᖅᑕᐅᓯᒪᔪᓄᑦ ᐊᒻᒪᓗ 
ᖃᑕᙳᑎᖏᓐᓄᑦ.

ᐅᖃᓕᒫᖅᑕᐅᔪᒃᓴᖅ 2.5: ᓄᓇᕗᑦ ᐱᒋᐊᕐᓂᖓᓂᒃ ᑕᐃᒪᙵᓂᑦ



30 STUDENT VOTE ACTIVITY RESOURCE

HANDOUT 2.6: Nunavut Territorial Departments

Community and Government Services 
Community and Government Services (CGS) works with 
community governments to meet the needs of residents. This 
department provides programs and funding to support 
municipal operations as well as infrastructure and land 
development. Additionally, CGS directly serves the public, 
providing services such as: fire safety promotion, inspection 
and training, building inspections, search and rescue 
coordination and training and fuel distribution. CGS is also 
responsible for promoting healthy living by supporting 
amateur sport and local recreational opportunities all over 
Nunavut.

Culture and Heritage 
The Department of Culture and Heritage develops and 
implements policies, programs and services aimed at 
strengthening the culture, language, heritage and physical 
activity of Nunavummiut. This department works to promote 
Inuit societal values in the workplace and throughout the 
territory, supporting community-based individuals and 
organizations in cultural, language and heritage activities. 

Economic Development and Transportation 
The Department of Economic Development and 
Transportation has the primary goal of ensuring 
Nunavummiut participate in the benefits of economic 
growth. This department is responsible for ensuring 
sustainable economic growth, helping build healthy 
communities and essential infrastructure. In addition, the 
Department of Economic Development and Transportation is 
responsible for the management and operation of Nunavut’s 
airports, as well as the Motor Vehicles Division. 

Education
The Department of Education provides education and 
training for Nunavummiut of all ages. In addition to providing 
public education to children and youth, this department 
provides a number of programs, services and funding for 
early childhood education, adult education and career 
training and development. 

Environment 
The Department of Environment is responsible for program 
areas such as Wildlife Management, Parks and Special 
Places, Environmental Protection and fisheries and sealing. 
This department provides education and outreach to a wide 
range of audiences including youth, community members, 
elders and teachers to ensure the Inuit societal value of 
Avatittinnik Kamatsiarniq (environmental stewardship). 

Executive and Intergovernmental Affairs 
The Department of Executive and Intergovernmental Affairs 
(EIA) communicates the policies, objectives and 
accomplishments of the government within the Government of 
Nunavut, to Nunavummiut and to those outside the territory. 
EIA supports the Executive Council (Cabinet) and is led by the 
premier. This department is also home to the Devolution 
Division, Access to Information and Protection of Privacy 
(ATIPP), Nunavut Bureau of Statistics, Government Liaison 
Offices, Intergovernmental Affairs, Policy and Planning and 
Inuit Employment. The Communications Division 
communicates with the public through news and media 
releases and social media. Additionally, EIA provides training 
and development opportunities to new and current employees. 

Family Services 
The Department of Family Services provides protection to 
vulnerable members of society, and works to increase 
self-reliance and improve standards of living in Nunavut. Key 
elements of this department include child welfare, 
adoptions, social advocacy, poverty reduction initiatives, 
family violence prevention, income assistance, career 
development and financial assistance for post-secondary 
students. 

Finance 
The Department of Finance determines the financial needs 
of the Government of Nunavut, and ensures that the 
government spends funds appropriately. This department is 
also responsible for taxation and insurance. Additionally, 
Finance is home to Human Resources. 

Health 
The Department of Health works to improve the health and 
well-being of Nunavummiut through various programs and 
services related to mental, physical and sexual health. 
Addictions support is also available through this 
department. In addition, the Department of Health is 
responsible for medical travel and health insurance for 
residents of Nunavut. 

Justice 
The Department of Justice is responsible for ensuring the 
activities of the Government of Nunavut are conducted 
lawfully. The department provides legal services to Cabinet, 
and manages correctional facilities and community justice 
programs for Nunavummiut. Administration for the Nunavut 
Court of Justice is also provided by the Department of Justice.
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ᑐᓂᐅᖅᑲᖅᑕᐅᔪᖅ 2.6: ᐱᓐᓂᑰᔪᑦ ᖃᖓᒃᑰᖓᔪᑦ ᓄᓇᕗᒻᒥ

ᓄᓇᓕᖕᒥᑦ ᐊᒻᒪᓗ ᒐᕙᒪᒃᑯᓐᓄᑦ ᐱᔨᑦᑎᕋᐃᔨᒃᑯᑦ
ᓄᓇᓕᖕᒥᑦ ᐊᒻᒪᓗ ᒐᕙᒪᒃᑯᓐᓄᑦ ᐱᔨᑦᑎᕋᐃᔨᒃᑯᑦ (CGS) 
ᐱᓕᕆᖃᑎᖃᖃᑦᑕᖅᑐᑦ ᓄᓇᓕᖕᒥᑦ ᒐᕙᒪᐅᔪᓂᑦ 
ᑎᑭᐅᑎᑎᑦᑎᓂᕐᒧᑦ ᐱᔭᐅᔭᕆᐊᖃᖅᑐᓂᒃ ᓄᓇᓕᖕᒥᐅᖃᑎᒌᓄᑦ. 
ᑖᑉᑯᐊ ᑐᕌᖓᔪᖃᖅᑎᑦᑎᖃᑦᑕᖅᑐᑦ ᐊᒻᒪᓗ 
ᑮᓇᐅᔭᖃᖅᑎᑦᑎᑉᓗᑎᒃ ᓄᓇᓕᖕᒥᑦ ᐊᐅᓛᖅᑎᑦᑎᓂᐅᔪᓄᑦ ᐊᒻᒪᓗ 
ᐱᖁᑎᓄᑦ ᐊᒻᒪᓗ ᓄᓇᒥᑦ ᐱᕙᓪᓕᐊᔪᓂᒃ. ᐊᒻᒪᓗ, CGS-ᑯᑦ 
ᐃᓄᖕᓂᒃ ᐱᔨᑦᑎᕋᐃᖃᑦᑕᖅᑐᑦ, ᓲᕐᓗ; ᐃᑯᐊᓪᓚᒃᑕᐃᓕᒪᓕᕆᓂᕐᓂᒃ, 
ᖃᐅᔨᓴᐃᓂᕐᓂᒃ ᐊᒻᒪᓗ ᐊᔪᕈᖕᓃᖅᓴᐃᓂᕐᓂᒃ; ᐃᒡᓗᕐᔪᐊᓂᒃ 
ᖃᐅᔨᓴᐃᑉᓗᑎᒃ, ᕿᓂᖅᓴᐃᓂᕐᓂᒃ ᐊᒻᒪᓗ ᐊᓐᓇᒃᑐᐃᓂᕐᓄᑦ 
ᑐᑭᒧᐊᒃᑎᑦᑎᔨᐅᑉᓗᑎᒃ ᐊᒻᒪᓗ ᐊᔪᕈᖕᓃᖅᓴᐃᓂᕐᓂᒃ ᐊᒻᒪᓗ 
ᐅᖅᓱᒥᒃ ᑐᓂᐅᖅᑲᐃᑉᓗᑎᒃ. CGS-ᑯᑦ ᐱᔭᒃᓴᐅᑎᖃᕐᒥᔪᑦ 
ᐋᓐᓂᐊᖃᖅᑕᐃᓕᒪᓂᒃᑯᑦ ᐃᓅᓯᖃᕐᓂᕐᒥᒃ ᐃᑲᔪᖅᖢᒋᑦ 
ᕿᑎᒋᐊᖃᑦᑕᓕᓵᖅᑐᑦ ᐊᒻᒪᓗ ᓄᓇᓕᖕᒥᑦ ᕿᑎᖃᑕᐅᓂᕐᒧᑦ 
ᒥᒃᓵᓄᑦ ᐱᕕᖃᖅᑎᑦᑎᓂᕐᓂᒃ ᓄᓇᕗᒻᒥᓗᒃᑖᖅ. 

ᐱᖅᑯᓯᓕᕆᔨᒃᑯᑦ 
ᐱᖅᑯᓯᓕᕆᔨᒃᑯᑦ ᐊᑐᐊᒐᓕᐅᖃᑦᑕᖅᑐᑦ ᐊᒻᒪᓗ ᐊᑐᓕᖅᑎᖦᖢᒋᑦ, 
ᑐᕌᖓᔪᑦ ᐊᒻᒪᓗ ᐱᔨᑦᑎᕋᐅᑏᑦ ᑐᕌᖓᔪᑦ ᓴᙱᒃᑎᑎᓐᓂᕐᒧᑦ 
ᐱᖅᑯᓯᕆᔭᐅᔪᖅ, ᐊᒻᒪᓗ ᑎᒥᖏᑦ ᐊᑐᕐᓗᒋᑦ 
ᖃᓄᐃᓕᐅᖅᑎᑦᑎᓂᕐᓂᒃ ᓄᓇᕗᒻᒥᐅᓄᑦ. ᑖᑉᑯᐊ 
ᐃᑲᔪᖅᑐᐃᖃᑦᑕᖅᑐᑦ ᐃᓅᖃᑎᒌᒃᑐᑦ ᐃᒃᐱᒍᓱᖕᓂᖃᕐᕕᒋᔭᖏᓐᓂᑦ 
ᐱᓕᕆᕝᕕᖕᒥᑦ ᐊᒻᒪᓗ ᓄᓇᕗᒻᒥᓗᒃᑖᖅ, ᐃᑲᔪᖅᖢᒋᑦ 
ᓄᓇᓕᖕᒦᖓᔪᑦ ᐃᓄᐃᑦ ᐊᒻᒪᓗ ᑲᑐᔾᔨᖃᑎᒌᖑᔪᑦ 
ᐱᖅᑯᓯᓕᕆᓂᕐᒧᑦ, ᐅᖃᐅᓯᕐᒥᑦ ᐊᒻᒪᓗ 
ᖃᓄᐃᓕᐅᕈᓘᔭᖅᑎᑦᑎᓂᕐᓂᒃ. 

ᐱᕙᓪᓕᐊᔪᓕᕆᔨᒃᑯᑦ 
ᐱᕙᓪᓕᐊᔪᓕᕆᔨᒃᑯᑦ ᑐᕌᒐᖃᓗᐊᖅᑐᑦ ᓄᓇᕗᒻᒥᐅᑦ 
ᐃᓚᐅᖃᑕᐅᓂᖏᓐᓄᑦ ᐃᑲᔫᑎᓂᒃ ᐱᕈᖅᐸᓪᓕᐊᑎᑦᑎᓂᖃᖅᑐᓂᒃ. 
ᐊᕕᒃᑐᖅᓯᒪᔪᖅ ᐱᔭᒃᓴᐅᑎᖃᖅᑐᑦ ᓴᙱᔪᒥᒃ 
ᐱᕈᖅᐸᓪᓕᐊᑎᑦᑎᓂᖃᕐᓗᓂ, ᐃᑲᔪᕐᓗᑎᒃ 
ᐋᓐᓂᐊᖃᖅᑕᐃᓕᒪᓂᖃᖅᑐᓂᒃ ᓄᓇᓕᖕᓂᑦ ᐊᒻᒪᓗ 
ᐊᑐᖅᑕᐅᔭᕆᐊᖃᖅᑐᓂᒃ ᐃᒡᓗᕐᔪᐊᓂᒃ ᐱᖁᑎᓂᒃ. ᐊᒻᒪᓗ 
ᐱᕙᓪᓕᐊᔪᓕᕆᔨᒃᑯᑦ ᐱᔭᒃᓴᐅᑎᖃᕐᒥᔪᑦ ᐊᐅᓚᑦᑎᓂᕐᒧᑦ 
ᓄᓇᕗᒻᒥ ᒥᑦᑕᕐᕕᐅᔪᓂᑦ, ᐊᒻᒪᓗ ᓄᓇᒃᑰᕈᑎᓕᕆᔨᒃᑯᓐᓂᑦ. 

ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ
ᐃᓕᓐᓂᐊᖅᑐᓕᕆᔨᒃᑯᑦ ᐃᓕᓐᓂᐊᖅᑎᑦᑎᖃᑦᑕᖅᑐᑦ ᐊᒻᒪᓗ 
ᐊᔪᕈᖕᓃᖅᓴᐃᑉᓗᑎᒃ ᓄᓇᕗᒻᒥᐅᓄᑦ ᐊᔾᔨᒌᙱᑦᑐᓂᒃ ᐅᑭᐅᓕᖕᓄᑦ. 
ᐊᒻᒪᓗ ᐃᓄᓗᒃᑖᓂᒃ ᐃᓕᓐᓂᐊᖅᑎᑦᑎᓂᖃᖅᑎᑦᑎᑉᓗᑎᒃ 
ᓄᑕᖅᑲᓄᑦ ᐊᒻᒪᓗ ᒪᒃᑯᒃᑐᓄᑦ, ᐊᕕᒃᑐᖅᓯᒪᔪᖅ 
ᐱᑕᖃᖅᑎᑦᑎᖃᑦᑕᖅᑐᖅ ᖃᑉᓯᐊᕐᔪᖕᓂᑦ ᑐᕌᖓᔪᓂᑦ, 
ᐱᔨᑦᑎᕋᐅᑎᓂᒃ ᐊᒻᒪᓗ ᑮᓇᐅᔭᖃᖅᑎᑦᑎᑉᓗᑎᒃ 
ᐃᓕᓐᓂᐊᕆᐊᓕᓵᖅᑐᓄᑦ, ᐃᓐᓇᕐᓄᑦ ᐃᓕᓐᓂᐊᕐᕕᖕᓄᑦ ᐊᒻᒪᓗ 
ᐱᓕᕆᐊᖅᑖᖅᐸᓪᓕᐊᓂᕐᒧᑦ ᐊᔪᕈᖕᓃᖅᓴᓂᕐᒧᑦ ᐊᒻᒪᓗ 
ᐱᕙᓪᓕᐊᓂᕐᒧᑦ. 

ᐊᕙᑎᓕᕆᔨᒃᑯᑦ
ᐊᕙᑎᓕᕆᔨᒃᑯᑦ ᐱᔭᒃᓴᐅᑎᖃᖅᑐᑦ ᑐᕌᖓᔪᕐᒨᖓᔪᓂᒃ ᓲᕐᓗ 
ᓂᕐᔪᑎᓂᒃ ᐊᐅᓚᑦᑎᓂᕐᒧᑦ, ᒥᕐᖑᐃᖅᓯᕝᕕᖕᓂᑦ ᐊᒻᒪᓗ 
ᐊᔾᔨᐅᙱᑦᑐᓂᒃ ᐃᓂᐅᔪᓂᑦ, ᐊᕙᑎᒥᒃ ᒥᐊᓂᖅᓯᓂᕐᒧᑦ ᐊᒻᒪᓗ 
ᐃᖃᓗᓕᕆᓂᕐᒧᑦ ᓇᑦᑎᓕᕆᓂᕐᒧᓪᓗ. ᐊᕕᒃᑐᖅᓯᒪᔪᖅ 
ᐃᓕᓐᓂᐊᖅᑎᑦᑎᖃᑦᑕᖅᑐᖅ ᖃᐅᔨᒪᑎᑦᑎᑉᓗᑎᒡᓗ 
ᐊᔾᔨᒌᙱᑦᑐᓂᒃ ᐃᓄᖕᓂᑦ ᐃᓚᐅᑉᓗᑎᒃ ᒪᒃᑯᒃᑐᑦ, ᓄᓇᓕᖕᒥᐅᑕᐃᑦ, 
ᐃᓐᓇᕆᔭᐅᔪᑦ ᐊᒻᒪᓗ ᐃᓕᓐᓂᐊᖅᑎᑦᑎᔩᑦ ᐃᓄᐃᑦ 
ᐃᓅᖃᑎᒌᖕᓂᖏᓐᓄᑦ ᐃᒃᐱᒋᓂᕆᔭᖏᑦ ᐊᕙᑎᑦᑎᓐᓂᒃ 
ᑲᒪᑦᓯᐊᕐᓂᖅ-ᒧᑦ (ᐊᕙᑎᒥᒃ ᑲᒪᔪᑦ). 

ᒐᕙᒪᓕᕆᔨᒃᑯᑦ 
ᒐᕙᒪᓕᕆᔨᒃᑯᑦ (EIA) ᑲᒪᒋᔭᖃᖃᑦᑕᖅᑐᑦ ᐊᑐᐊᒐᓂᒃ, 
ᐱᓕᕆᐊᒃᓴᓂᒃ ᐊᒻᒪᓗ ᐱᐊᓂᒃᑕᖏᓐᓂᒃ ᒐᕙᒪᒃᑯᑦ ᓄᓇᕗᒻᒥ 
ᒐᕙᒪᒃᑯᓐᓂᑦ, ᓄᓇᕗᒻᒥᐅᓄᑦ ᐊᒻᒪᓗ ᓄᓇᕗᑦ ᓯᓚᑖᓄᑦ. ᑖᑉᑯᐊ 
ᐃᑲᔪᐃᖃᑦᑕᖅᑐᑦ ᒥᓂᔅᑕᐃᑦ ᑲᑎᒪᔨᖏᓐᓂᑦ ᐊᒻᒪᓗ ᑲᒪᔭᐅᑉᓗᓂ 
ᓯᕗᓕᐅᖅᑎᒧᑦ. ᐊᕕᒃᑐᖅᓯᒪᔪᖅ ᐊᖏᕐᕋᕆᔭᐅᖕᒥᔪᖅ 
ᓅᑎᕆᔨᒃᑯᓐᓄᑦ, ᐱᔭᐅᔪᖕᓇᖅᑐᑦ ᑐᑭᓯᐅᒪᔾᔪᑎᓄᑦ ᐊᒻᒪᓗ 
ᒥᐊᓂᕆᔭᐅᓂᖏᑦ ᐊᓯᒧᑦ ᖃᐅᔨᒪᔭᐅᔭᕆᐊᖃᙱᑦᑐᓂᒃ (ATIPP), 
ᓄᓇᕗᒻᒥᑦ ᓈᓴᐅᑎᓕᕆᔨᒃᑯᑦ ᐃᓄᐃᑦ ᒥᒃᓵᓄᑦ, ᒐᕙᒪᒃᑯᑦ 
ᑎᑎᕋᕐᕕᖏᓐᓂᑦ, ᐊᓯᖏᓐᓄᑦ ᒐᕙᒪᓕᕆᓂᕐᓄᑦ, ᐊᑐᐊᒐᕐᒥᒃ ᐊᒻᒪᓗ 
ᐸᕐᓇᐃᓂᕐᒥᒃ ᐃᓅᔪᓂᒃ ᐱᓕᐊᖅᑕᖅᑎᑦᑎᓂᕐᒧᓪᓗ. 
ᑐᓴᐅᒪᖃᑦᑕᐅᑎᓕᕆᔨᒃᑯᑦ ᑐᓴᐅᒪᑎᑦᑎᖃᑦᑕᖅᑐᑦ ᐃᓄᓗᒃᑖᓂᒃ 
ᐱᕙᓪᓕᐊᔪᑎᒍᑦ ᐊᒻᒪᓗ ᐃᓄᖕᓄᑦ ᑐᓴᖅᑎᑦᑎᔾᔪᑎᒃᑯᑦ ᐃᓄᖕᓄᓪᓗ 
ᑐᕌᖓᔪᑎᒍᑦ. ᐊᒻᒪᓗ ᐊᔪᕈᖕᓃᖅᓴᐃᖃᑦᑕᕐᒥᔪᑦ ᐊᒻᒪᓗ 
ᐱᕙᓪᓕᐊᓂᕐᒧᑦ ᐱᕕᖃᕐᓂᐅᔪᓂᒃ ᓄᑖᓄᑦ ᐱᓕᕆᔨᓄᑦ ᐊᒻᒪᓗ 
ᐱᓕᕆᔨᒋᔭᐅᔪᑐᖃᕐᓄᑦ.
 
ᐃᓄᓕᕆᔨᒃᑯᑦ 
ᐃᓄᓕᕆᔨᒃᑯᑦ ᒥᐊᓂᖅᓯᖃᑦᑕᖅᑐᑦ ᐊᒃᑐᖅᑕᐅᔪᖕᓇᖅᑐᓂᒃ 
ᐃᓄᖕᓂᒃ, ᐃᓄᐃᓪᓗ ᓄᓇᕗᒻᒥᐅᑕᐃᑦ ᐃᖕᒥᖕᓂᒃ 
ᐱᔪᖕᓇᖅᓯᒋᐊᕐᓂᕐᒧᑦ ᐃᑲᔪᖃᑦᑕᖅᖢᒋᑦ. ᐃᓚᒋᔭᐅᓗᐊᖅᑐᑦ 
ᐊᕕᒃᑐᖅᓯᒪᔪᕐᒧᑦ ᐱᓕᕆᐊᕆᔭᖏᓐᓂᑦ ᐃᓚᐅᔪᑦ ᓄᑕᖅᑲᐃᑦ 
ᖃᓄᐃᖏᑦᑎᐊᕐᓂᖏᑦ, ᑎᒍᐊᖅᑐᓕᕆᓂᕐᓂᒃ, ᐃᓄᖕᓄᑦ 
ᑭᒡᒐᖅᑐᐃᓂᖅ, ᐊᔪᖅᓴᕐᓂᖅ ᒥᒃᖠᒋᐊᖅᑎᓐᓂᕐᒧᑦ ᑐᕌᖓᔪᑦ, 
ᖃᑕᙳᑎᒌᑦ ᐅᓇᑕᖃᑦᑕᐅᑎᓂᖃᖅᑕᐃᓕᓂᖅ, ᑮᓇᐅᔭᓂᒃ 
ᐃᑲᔫᑏᑦ, ᐱᓕᕆᐊᖅᑖᕈᖕᓇᖅᓯᑎᑦᑎᓂᖅ ᐊᒻᒪᓗ ᓯᓚᑦᑐᖅᓴᕐᕕᖕᓄᑦ 
ᐃᓕᓐᓂᐊᕆᐊᖅᑐᓂᒃ ᑮᓇᐅᔭᓄᑦ ᐃᑲᔫᑏᑦ.

ᑮᓇᐅᔭᓕᕆᔨᒃᑯᑦ 
ᑮᓇᐅᔭᓕᕆᔨᒃᑯᑦ ᖃᐅᔨᖃᑦᑕᖅᑐᑦ ᑮᓇᐅᔭᐃᑦ ᐱᔭᐅᔭᕆᐊᖅᑐᓂᒃ 
ᓄᓇᕗᒻᒥᑦ ᒐᕙᒪᒃᑯᓐᓄᑦ, ᐊᒻᒪᓗ ᑲᒪᖃᑦᑕᖅᑕᖏᑦ ᒐᕙᒪᒃᑯᑦ 
ᐊᑐᑦᑎᐊᕋᓗᐊᕐᓂᖏᓐᓄᑦ ᑮᓇᐅᔭᓂᒃ. ᐊᕕᒃᑐᖅᓯᒪᔪᖅ 
ᐱᔭᒃᓴᐅᑎᖃᕐᒥᔪᖅ ᑖᒃᓰᔭᐃᔭᐅᑎᓂᒃ ᐊᒻᒪᓗ ᓇᓪᓕᐅᒃᑯᒫᓂᒃ. 
ᐊᒻᒪᓗ, ᑮᓇᔭᐅᓕᕆᔨᒃᑯᑦ ᐃᓄᓕᕆᔨᒃᑯᓐᓄᑦ ᐃᓂᒋᔭᐅᖕᒥᔪᑦ. 

ᐋᓐᓂᐊᖃᖅᑕᐃᓕᒪᔪᓕᕆᔨᒃᑯᑦ 
ᐋᓐᓂᐊᖃᖅᑕᐃᓕᒪᔪᓕᕆᔨᒃᑯᑦ ᐱᐅᓯᒋᐊᖅᑎᑦᑎᓂᕐᒧᑦ 
ᐱᓕᕆᐊᖃᖃᑦᑕᖅᑐᑦ ᐋᓐᓂᐊᖃᖅᑕᐃᓕᒪᓂᖏᓐᓂᒃ ᐊᒻᒪᓗ 
ᖃᓄᐃᖏᑦᑎᐊᕐᓂᖏᓐᓂᒃ ᓄᓇᕗᒻᒥᐅᑕᐃᑦ ᐊᔾᔨᒌᙱᑦᑐᒃᑯᑦ 
ᑐᕌᖓᔪᒃᑯᑦ ᐊᒻᒪᓗ ᐱᔨᑦᑎᕋᐅᑎᑎᒍᑦ ᐱᔾᔪᑎᖃᖅᑐᓂᒃ ᐃᓱᒪᒧᑦ, 
ᑎᒥᒧᑦ ᐊᒻᒪᓗ ᑯᔭᖃᑦᑕᐅᑎᓂᒃᑯᑦ. ᐊᔪᓕᕈᑎᖃᖅᑐᓂᒃ ᐃᑲᔪᐃᓂᖅ 
ᒪᓂᒪᖕᒥᔪᖅ ᐋᓐᓂᐊᖃᖅᑕᐃᓕᒪᔪᓕᕆᔨᒃᑯᑎᒍᑦ. ᐊᒻᒪᓗ, ᑖᑉᑯᐊ 
ᐱᔭᒃᓴᐅᑎᖃᕐᒥᔪᑦ ᐋᓐᓂᐊᖅᑐᓂᒃ ᐃᖏᕐᕋᔭᖕᓂᕐᒧᑦ ᐊᒻᒪᓗ 
ᐋᓐᓂᐊᖃᖅᑕᐃᓕᒪᓂᕐᒧᑦ ᓇᓪᓕᐅᒃᑯᒫᖏᓐᓂᒃ ᓄᓇᕗᒻᒥᐅᑕᐃᑦ. 

ᐃᖅᑲᖅᑐᐃᔪᓕᕆᔨᒃᑯᑦ 
ᐃᖅᑲᖅᑐᐃᔪᓕᕆᔨᒃᑯᑦ ᐱᔭᒃᓴᐅᑎᖃᖅᑐᑦ ᖃᓄᐃᓕᐅᕐᓂᐅᔪᑦ 
ᓄᓇᕗᒻᒥ ᒐᕙᒪᒃᑯᑦ ᒪᓕᒐᑎᒍᑦ ᐱᓕᕆᐊᖑᓂᖏᓐᓄᑦ. 
ᐃᖅᑲᖅᑐᐃᔪᓕᕆᔨᒃᑯᑦ ᒪᓕᒐᓕᕆᓂᖃᖃᑦᑕᖅᑐᑦ ᒥᓂᔅᑕᐅᔪᓄᑦ, 
ᐊᒻᒪᓗ ᐊᐅᓚᖦᖢᒋᑦ ᑎᒍᔭᐅᓯᒪᕝᕖᑦ ᐊᒻᒪᓗ ᓄᓇᓕᖕᒥᑦ 
ᐃᖅᑲᖅᑐᐃᔪᓕᕆᓂᕐᒧᑦ ᑐᕌᖓᔪᑦ ᓄᓇᕗᒻᒥᐅᓄᑦ. 
ᐃᖅᑲᖅᑐᐃᔪᓕᕆᔨᒃᑯᑦ ᐊᐅᓚᖃᑦᑕᕐᒥᔭᖏᑦ ᓄᓇᕗᒻᒥ 
ᐃᖅᑲᖅᑐᐃᓃᑦ.
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Lesson 3:
Nunavut Territorial Elections

In a democracy, we hold elections to choose government 
representatives. Elections are contests of leadership and 
ideas, where interested individuals campaign for our support 
and, ultimately, our vote. 

An individual who "runs for office" or competes for the job of 
elected representative is called a candidate.

An electoral system is a set of rules that determine how 
choices are presented to voters, how preferences are 
recorded and the method used for determining which 
candidate wins. There are many different electoral systems 
used around the world.

Single-Member Plurality or First-Past-The-Post (FPTP) is 
the electoral system currently used across Canada, including 
Nunavut. 

The territory is divided into 22 small geographic areas called 
constituencies. Constituencies are determined by 
population size as well as geographic factors such as roads, 
rivers, cities and towns, which means that the size and shape 
of ridings can be very different. The people living within a 
constituency are called constituents. 

Under Single-Member Plurality, one candidate is elected 
per constituency. Voters can only choose one candidate on 
their ballot. The candidate who gets the most votes within 
each constituency wins. The winning candidate does need to 
have the support of the majority of voters — they just need 
more votes than any other candidate.

This upcoming territorial election will take place on October 
25, 2021 and Nunavummiut will elect 22 MLAs to sit in the 
legislative assembly.

The eligibility requirements for candidates are the same as 
the requirements as being eligible to vote (see Lesson 4). You 
can be a candidate for any constituency in Nunavut, meaning 
you can live in one constituency and be the candidate in a 
different constituency.

In other provincial, territorial (Yukon) and federal elections in 
Canada, candidates are usually associated with a political 
party (a group of like-minded individuals that work together 
to achieve power). Once elected, they often commit to their 
party’s position on various issues and vote as a group in the 
legislature or parliament. MLAs in Nunavut (and Northwest 
Territories), however, are independent and encouraged to 
vote on bills according to their own beliefs and in the 
interests of their constituents.
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There are many ways to gather information about local 
candidates. Community groups hold town hall meetings 
where citizens are invited to listen to candidates share their 
ideas and respond to the concerns of constituents. 
Information can also be found through candidate websites, 
social media, media websites, on radio and TV, or in 
newspapers. Individuals may also visit campaign offices, 
attend campaign events, or have a chance to talk to the 
candidate when they visit communities in their constituency. 

Each person’s political views are highly subjective (based on 
personal feelings or opinions). Just as personalities are 
unique and influenced by personal feelings, tastes and 
opinions, so are political views. Therefore, each person is 
responsible for forming their own opinions. Sometimes 
those opinions can be formed by listening to other people 
whose opinions you respect, researching information 
through media, and sometimes it simply takes a period of 
reflection to come to your own conclusions.

In Inuit culture and most Indigenous nations, oral tradition 
deeply influences worldviews and political ideologies. Elders 
and storytellers pass down culture and systems of 
governance from generation to generation. Oral tradition and 
the transmission of knowledge and values ensure social 
cohesion and the survival of one’s culture. 

Big Idea
Elections provide an opportunity for citizens to discuss and 
debate issues and potential solutions, and have a voice in 
deciding who will be their elected representative.

IQ Principles
The following IQ principles are applicable to this lesson:

• Tunnganarniq — Fostering good sprit by being open, 
welcoming, and inclusive;

• Pilitsirniq — Serving and providing for the family and 
community;

• Qanuqtuurniq — Being innovative and resourceful; and
• Pilimmaksarniq — Development of skills through 

practice, effort, and action.

Learning Goals
By the end of this lesson, students can: 

• evaluate challenges or issues of concern facing Nunavut 
and/or their community;

• describe how elections work in Nunavut;
• identify the name of their constituency;
• research and interpret information about the candidates; 

and,
• demonstrate the skills to evaluate the candidates running 

for election. 

Resources
• Slide Deck 3: Territorial Elections 
• Activity 3.1: Election Candidate Profile 
• Activity 3.2: Getting to Know the Candidates 

Starter: 25-30 min
1. Invite students to share what they see as the most 
important challenge or issue facing Nunavut or their 
community and explain why. You can create the list through a 
class discussion or invite each student to share one or two 
issues. Underline the fact that there can be many different 
opinions, which are shaped by individual experiences and 
perspectives. As a class, review the challenges listed and 
come up with a consensus around the most important issues.

2. Divide students into groups (one for each chosen issue) and 
ask them how they would solve their challenge as active 
citizens. Additionally, ask students how the territorial 
government could be involved in addressing these ideas.

3. Have each group share their ideas with the class.

4. Afterwards, debrief on the activity and reflect on the 
political process.

• How did certain factors, events or experiences shape 
students’ perspectives on the most important issue?

• Did each group have several different ideas or did they 
support one single proposal? Was it difficult to reach 
consensus?

Activities: 75 min over two classes
1. Use Slide Deck 3 to explain how the election process 
works in Nunavut and review the following key terms: 
elections, electoral system, First-Past-The-Post, 
Single-Member Plurality, constituents, candidates, platform, 
electorate, opinions, oral tradition and worldview. 

2. As a class, brainstorm a list of qualities to look for in your 
candidates. Guiding questions: 

• What experience or qualifications should a Member of 
the Legislative Assembly possess? 

• What characteristics or values should they 
demonstrate? 

• What dispositions or skills are necessary for an 
effective leadership role in the community?

3. Using the ‘Constituency Map’ on the Elections Nunavut 
website (www.elections.nu.ca/en/constituency-map) or the 
paper copy provided in your package, view the layout of the 
constituencies and locate the one where your school resides. 
Which communities, landmarks or features are included in 
your constituency? What do you think are the most 
important concerns of the constituents? What promises or 
commitments do you expect the local candidates will be 
making?



34 STUDENT VOTE ACTIVITY RESOURCE

4. List the candidates running for election in your school’s 
constituency. Explain or show students that they can find 
this information on the Elections Nunavut website  
(www.elections.nu.ca) by entering the school address into 
the ‘House Lookup Tool’ search feature. 

5. Organize students into groups and assign each group a 
candidate to research. Ensure that all candidates are 
represented. This activity can be completed independently 
or by jigsaw method using Activity 3.1.

Key questions to research: 

• What experience, skills and qualifications does the 
candidate possess? What makes them a good choice 
for MLA? 

• What are the candidate’s key messages and 
advertisements? Why do they want to be elected?

• What are the candidate’s main priorities or policy 
ideas? 

• Self-government is a key component of Nunavut's 
political system. Students can explore how candidates 
approach self-government. What is their point of view 
on self-government?

TEACHER NOTE
Have each group present their candidate to the rest of the class. 
Students can make notes on each presentation using Activity 3.2.

Consolidation: 5-10 min
Have a closing discussion about territorial elections in 
Nunavut. Alternatively, ask students to write a reflection in 
their election scrapbook (see Assessment Opportunities). 

• What do you look for when evaluating the candidates? 
What is most important to you and why?

• Why are elections important?
• What have you learned about elections in Nunavut? 

Extended Learning:
A. To learn more about the candidates in your constituency, 
have your students communicate directly with candidates to 
ask their most pressing questions. Consider using the 
following prompts:

• Which issues facing your community or constituency 
do you feel need to be addressed? 

• Which issues affect you, your family/guardians and 
friends? 

• What can you ask a candidate in order to evaluate their 
abilities or motivation to become an effective MLA?

Pose your list of class questions to candidates by email, 
conducting a phone or virtual interview, inviting each 
candidate for a class visit or holding an all-candidates’ 
meeting at your school. Students should record their 
impressions of each candidate and evaluate their responses. 

B. Ask students to imagine they are running as a candidate 
in the 2021 territorial election. Have students create a ‘pitch’ 
or presentation for the rest of the class about why they want 
to become an MLA and what they want to accomplish. 
Students can create visual material for their presentation, 
including a campaign poster, pamphlet or other marketing 
material.

C. Ask students to engage their family/guardians and friends 
in a conversation about the election and the local 
candidates. Students could create a short take-home poll, or 
simply record the views of their family and friends based on 
a few specific questions. Have a follow-up discussion the 
next day. Do students share the same opinion as their 
parents/guardians or friends? What are the reasons for 
shared or differing opinions? 

D. As a class or in groups, have students analyze the 
territorial and local news coverage for your local candidates 
(television, radio, online and print). Initiate a discussion 
related to the following: Who is the writer of the article? Who 
is their source? Who is the audience? Is the article opinion or 
fact-based? How are candidates using the media to increase 
their profile or share their positions on certain key issues? 
Post the articles on an ‘election wall’ in your classroom.
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ACTIVITY 3.1: Election Candidate Profile

Create your own profile for a candidate running in your constituency. 

Candidate’s name:

Experience and qualifications: 

Priorities and promises:

Interesting and important facts about the candidate: 
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ᖃᓄᐃᓕᐅᕈᑎ 3.1: ᓂᕈᐊᖅᑕᐅᔫᑉ ᒥᒃᓵᓅᖓᔪᖅ

ᐋᖅᑭᒃᓯᓗᑎᑦ ᐃᓕᖕᓂᒃ ᐱᔾᔪᑎᖃᖅᑐᒥᒃ ᓂᕈᐊᒐᒃᓴᐅᓗᑎᑦ ᑭᒡᒐᖅᑐᖅᑕᐅᕝᕕᖕᓂᑦ. 

ᓂᕈᐊᒐᒃᓴᐅᑉ ᐊᑎᖓ:

ᐱᓕᕆᓂᑯᐃᑦ ᐊᒻᒪᓗ ᐊᔪᙱᓐᓃᑦ: 

ᐱᔾᔪᑏᑦ ᐃᓱᒫᓗᒋᔭᐅᔪᓄᑦ, ᓯᕗᓪᓕᖅᐹᐅᑎᔭᐅᖅᑲᐅᑕᐅᔭᕆᐊᖃᖅᑐᑦ ᐊᒻᒪᓗ ᐱᓂᐊᕐᓂᕋᖅᑕᐅᔪᑦ:

ᐱᔪᒪᓃᑦ ᐊᒻᒪᓗ ᐱᒻᒪᕆᐅᔪᑦ ᐱᓂᑯᖏᑦ ᓂᕈᐊᒐᒃᓴᐅᑉ: 
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ACTIVITY 3.2: Getting to Know the Candidates

Write down each candidate’s name and their priorities and promises for Nunavut and the community. 

Candidate Key priorities and promises
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ᖃᓄᐃᓕᐅᕈᑎ 3.2: ᖃᐅᔨᒪᓕᕐᓗᒋᑦ ᓂᕈᐊᒐᒃᓴᐃᑦ
ᐊᑐᓂ ᓂᕈᐊᒐᒃᓴᐃᑦ ᐊᑎᖏᑦ ᓯᕗᓪᓕᖅᐸᐅᑎᔪᒪᔭᖏᓪᓗ ᐊᒻᒪᓗ ᐱᓂᐊᕐᓂᕋᖅᑕᖏᑦ ᓄᓇᕗᒻᒧᑦ ᐊᒻᒪᓗ ᓄᓇᓕᖕᒧᑦ.

ᓂᕈᐊᒐᒃᓴᖅ ᓯᕗᓪᓕᖅᐸᐅᑎᔭᐅᔪᒪᓗᐊᖅᑐᑦ ᐊᒻᒪᓗ ᐱᓂᐊᕐᓂᕋᖅᓯᒪᔭᖏᑦ
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LESSON 4:   
Lesson 4:
The Voting Process

Elections Nunavut is the non-partisan agency that organizes 
territorial, municipal and District Education Authority (DEA) 
elections, as well as territorial and local plebiscites.

Nunavut’s sixth general territorial election will take place on 
October 25, 2021.

You are eligible to vote in a Nunavut territorial election if you 
are:

• A Canadian citizen; 
• 18 years of age or older on election day; 
• A Nunavut resident for at least one year on election  

day; and,
• Not disqualified from voting.

You are disqualified from voting if:

• You have a court order that says you don’t understand 
your actions or you can’t decide things for yourself;

• You committed a crime and are in a place for people 
with mental illness; or,

• You have been convicted of breaking an election law 
anywhere in Canada in the last five years.

To vote, you must be on the Voters List. This is Elections 
Nunavut’s list of everyone in Nunavut who can vote. It 
includes each voter’s name, mailing address, and municipal 
civic address (house or apartment number). You can add 

yourself at any time, including at your polling place on 
election day with the proper identification.

Voters may choose to vote in one of the following ways: 

1. Polling Place in Your Community (on election day) 
- Polling places are open from 9 am to 7 pm (local time) 
on election day. All eligible voters are assigned to a 
designated polling place in their community.

2. Office of the Returning Officer (before election 
day) – Available for up to 10 days (from 14 days before to 
4 days before election day), from 12 pm to 7 pm (local 
time). This is only available in communities that are 
approved to have an Office of the Returning Officer.

3. Advance Vote (before election day) Available in 
communities without an Office of the Returning Officer. 
Offered for 1 day only (7 days before election day) from12 
pm to 7 pm (local time).

4. Special (Mail-in) Ballot - For any voter who is away from 
home during the election, such as students, medical 
patients, miners, travellers and people in jail. During the 
COVID-19 pandemic, you can also vote by this method if 
you are in isolation or prefer not to attend a voting 
location in-person. The deadline to apply is 1 week before 
election day.
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5. Mobile Poll (brought to your home) – For any voter who 
cannot get to the local polling place easily, such as 
Elders, persons with disabilities, and their caregivers. 
Offered for one day only – 7 days before election day from 
9:30 to 11:30am (local time). Contact your local Returning 
Officer or Elections Nunavut to schedule the Mobile Poll.

6. Emergency method - For voters in remote locations 
(such as mining camps and outpost camps) who cannot 
vote any other way, or voters who are away from their 
constituency because of an unexpected absence. 
Contact Elections Nunavut to make arrangements to vote 
this way.

Voting in elections is done by secret ballot. This ensures the 
privacy of each voter’s choice. No one except the voter 
knows the choice that was made. 

A ballot lists the names of the candidates running in your 
constituency. There is a space beside each candidate’s name 
on the ballot to mark your preference. As long as you clearly 
mark the ballot for one candidate, your vote is accepted. 
This includes a checkmark, X, shading in or another marking. 

The voting process works as follows: 

1. When you arrive at your polling place, a poll clerk greets 
you and directs you to the correct polling station. 

2. At the table, provide your name so that the poll clerk can 
check to see if your name is on the voters list. 

3. The deputy returning officer (DRO) will give you a folded 
ballot that has been initialled by an election officer. 

4. You will take your ballot behind a voting screen, mark 
your ballot for one candidate and refold your ballot for 
privacy.

5. Afterwards, the DRO will check that the folded ballot has 
the correct initials. The DRO puts the ballot in the ballot 
box. 

A rejected ballot is a ballot that cannot be counted due to a 
deliberate or accidental unrecognizable choice. This can 
include any unofficial ballots, marking the ballot for more 
than one candidate (even if different symbols are used), 
ranking the candidates, leaving the ballot blank or 
identifying whom the voter is. 

A spoiled ballot is a ballot that has been kept separate and 
never placed in the ballot box because it was mistakenly 
marked or torn during the voting process. The election 
official writes the word “spoiled” on the ballot and places it 
in the envelope for spoiled ballots. The voter receives 
another ballot. 

Depending on the race, there may be two, three, four or more 
candidates running for the seat. A candidate is elected by 
acclamation if they have no opponents. In that case, no vote 
is held for that race and the lone candidate becomes the 
representative. In the last territorial election held in 2017, 
one candidate was elected by acclamation.

Voting is habitual. One of the best ways young people can 
become lifelong voters is by establishing the habit early on. 
Research also suggests that young people are more likely to 
vote if they are already registered (on the Voters List). To 
help encourage voting among youth, Elections Nunavut has 
introduced the Future Voters List. If you are a Canadian 
citizen, 16 or 17 years old and a Nunavut resident, you apply 
to be on the Future Voters List. Then, when you turn 18, you 
will automatically be placed on Election Nunavut’s Voters 
List and be able to vote.

Big Idea
The right to vote comes with responsibility to vote in an 
informed, purposeful manner.

IQ Principles
The following IQ principles are applicable to this lesson:

• Tunnganarniq — Fostering good spirit by being open, 
welcoming, and inclusive;

• Inuuqatigiitsiarniq — Respecting others, relationships, 
and caring for people;

• Pilitsirniq — Serving and providing for the family and 
community;

• Aaliiqatigiinniq — Decision making through discussion 
and consensus;

• Piliriqatigiiniq — Working together for a common cause; 
and

• Pilimmaksarniq — Development of skills through 
practice, effort and action.

Learning Goals
By the end of this lesson, students can:

• explain why voting by secret ballot is an important feature 
of elections;

• identify who is eligible to vote in Nunavut territorial 
elections;

• describe how the voting process works and how to mark a 
ballot;

• engage in constructive and critical dialogue; and
• demonstrate critical thinking and decision-making skills.

Resources
• Video: Why Voting Matters (1:38 min) 
• Video: The Right to Vote (3:21 min) 
• Slide Deck 4: The Voting Process 
• Activity Sheet 4.1: Preparing to Vote 
• Activity Sheet 4.2: Poster Planning Sheet 
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Starter: 10-15 min
1. Why do people vote? Ask students to share their views 

about participating in the voting process through a whole 
class discussion.

2. Watch the video “Why Voting Matters” with your students 
to listen to different reasons why students believe voting 
is important.

3. Have a follow up conversation in small groups or as a 
whole class. Guiding questions:

• Which opinions shared in the video resonate the most 
with you?

• Over the course of the Student Vote activities, has your 
opinion changed about whether voting is important? 

Activities: 50-55 min 
1. Use Slide Deck 4 to review the following key terms: 
Elections Nunavut, voters list, polling place, voting, advance 
vote, ballot, secret ballot, poll clerk, deputy returning officer, 
voting screen, rejected ballot, spoiled ballot and 
acclamation. 

2. Using Activity 4.1, have students evaluate the campaign 
issues and the candidates. Allow students the opportunity to 
share their views. Some individuals may jump at the chance 
to share their opinions and even try to persuade others to 
adopt their choices. Others may opt for silence and prefer to 
keep their political views personal. 

TEACHER NOTE
This is a great opportunity to reinforce the choice for privacy and 
the importance of being respectful to others who hold different 
points of view. 

3. Ask students to make a brochure or multi-media piece to 
share with their family members, guardians, friends or 
eligible students at their school about the territorial election 
to help them feel prepared to cast their vote.

Students can incorporate information about their 
constituency, the issues and candidates. It should also 
include information about the different ways they can vote.

Consolidation

Organize a ‘Speakers Corner’ activity where students work in 
groups to create a 30 second response to the question: Does 
voting matter? One person in each group presents. 
Afterwards, have a quick class vote by hands on the winner. 

Extended Learning:
A. In groups, pairs or individually, have students design a 
campaign poster or slide deck to encourage people to cast a 
ballot in the territorial election. Students should use images 
and words to describe why it is important to vote. Activity 4.2 
can be used as a planning tool. Afterwards display the 
posters around the school or ask students to share their 
work with their family and friends. Submit your productions 
to CIVIX by email or share them through Twitter, YouTube or 
Facebook.

B. Using the Student Vote Election Manual, plan the roles 
and process for Student Vote Day with your class or election 
committee. What voting method will you be using at your 
school? Where and how will the polling stations be set up? 
Who is going to take on the various roles (e.g., deputy 
returning officers, poll clerks)? What should students know 
in advance in order to ensure a smooth Student Vote Day? 
Have students create a tutorial, presentation or visual 
display to prepare the rest of the school for Student Vote 
Day. This presentation should demonstrate what happens at 
the polling station and/or how to fill out a ballot. 

TEACHER NOTE
Schedule time to make the presentation in each participating 
classroom, or post the visual display in a noticeable area in the 
school.

C. Elections Nunavut has introduced a Future Voters List to 
encourage voting habits about youth. Organize a school drive 
or class activity to encourage 16 and 17 year olds to register 
for the Future Voters List. To find out more information and 
to access the form, visit: www.elections.nu.ca/en/document/
list-future-voters-provisional-voters-list
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ACTIVITY 4.1: Preparing to Vote
What is the name of your constituency?

Which candidates are running for election in your constituency?

What do you think is the most important issue facing Nunavut? Explain.

 Which local candidate do you feel will make the best MLA for your constituency? Why?

What else can you do to help prepare yourself for Student Vote Day?
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ᖃᓄᐃᓕᐅᕈᑎ 4.1: ᐸᕐᓇᒃᐸᓪᓕᐊᓂᖅ ᓂᕆᐊᕐᓂᐊᕐᓂᕐᒧᑦ
ᑭᒑᖅᑐᖅᑕᐅᕝᕕᒃᐱᑦ ᐊᑎᖓ ᓱᓇᐅᕙ?

ᑭᑐᑦ ᓂᕈᐊᒐᒃᓴᐅᕙᑦ ᑭᒑᖅᑐᖅᑕᐅᕝᕕᖕᓂᑦ?

ᓱᓇ ᐱᒻᒪᕆᐅᒋᓛᕆᕕᐅᒃ ᐱᔾᔪᑕᐅᔪᖅ ᓄᓇᕗᒻᒥᑦ? ᐅᖃᐅᓯᕆᓗᒍ.

ᓇᓕᖓ ᓂᕈᐊᒐᒃᓴᐅᔪᖅ ᒪᓕᒐᓕᐅᖅᑎᑦᑎᐊᕙᐅᓛᖑᓂᐊᕋᓱᕕᐅᒃ ᑭᒡᒐᖅᑐᖅᑕᐅᕝᕕᖕᓄᑦ? ᓲᖅ?

ᖃᓄᐃᓕᐅᒃᑲᓐᓂᕈᖕᓇᖅᐱᑦ ᐃᓕᖕᓄᑦ ᐃᑲᔪᕐᓂᐊᖅᑐᒥᒃ ᐃᓕᓐᓂᐊᖅᑎ ᓂᕈᐊᖅᑐᖅ ᐅᑉᓗᖅ -ᒧᑦ?
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ACTIVITY 4.2: Poster Planning Sheet

What do you want your poster to say? What is your key message?

What kind of pictures do you want to include?

Use the boxes below to show different ways you could arrange your pictures and words/text for maximum effectiveness.
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ᓴᓂᕋᕐᒧᐊᖅᑐᒃᓴᓕᐊᑦ ᖃᓄᖅ ᐅᖃᖅᓯᒪᖁᕕᐅᒃ?  ᓱᓇᐅᕙ ᑐᓴᖅᑎᑦᑎᔾᔪᑎᓗᐊᑦ?

ᖃᓄᐃᑦᑐᓂᒃ ᐊᔾᔨᓂᒃ ᐃᓚᐅᑎᑦᑎᔪᒪᕕᑦ? 

ᐊᑐᕐᓗᑎᑦ ᑭᑉᐹᕆᒃᑐᑦ ᐊᑖᓃᑦᑐᑦ ᑕᑯᒃᓴᐅᑎᓪᓗᒋᑦ ᐊᔾᔨᒌᙱᑦᑐᒃᑯᑦ ᐋᖅᑭᖕᓂᐊᕐᓗᒋᑦ ᐊᔾᔨᑎᑦ ᐊᒻᒪᓗ ᐅᖃᐅᓯᖅᑎᑦ/ᑎᑎᖅᑲᐃᑦ 
ᐊᑑᑎᖃᓛᖑᓇᔭᖅᑐᒃᑯᑦ.

ᖃᓄᐃᓕᐅᕈᑎ 4.2: ᓴᓂᕋᕐᒧᐊᖅᑐᒃᓴᕐᒧᑦ ᐸᕐᓇᐃᔾᔪᑎ
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Lesson 5:
Post-Election Analysis

The 22 seats contested in the 2021 territorial election will be 
awarded to the candidate in each of the constituencies who 
receives the most number of votes. 

The Legislative Assembly of Nunavut is one of only two 
federal, provincial or territorial legislatures in Canada that 
has a consensus style of government rather than the more 
common system of party politics.

In Nunavut, all Members of the Legislative Assembly (MLAs) 
are elected as independent candidates in their 
constituencies. The consensus style is considered more in 
keeping with the way that Inuit have traditionally made 
decisions. However, unanimous agreement is not necessary 
for decisions to be made, motions passed or legislation 
enacted in the Legislative Assembly. For many matters, a 
simple majority vote is required. This means that the 
decision or legislation has support from more than 50 per 
cent of the members present and voting.

Following a general election, MLAs gather to form the 
Nunavut Leadership Forum to select the speaker, premier and 
ministers in a secret ballot election. This process is open to 
the public to observe. These choices are formalized through 

formal motions at the first sitting of the Legislative Assembly. 
The territorial commissioner, on the recommendation of the 
Legislative Assembly, formally appoints the premier and 
executive council (cabinet ministers).

There is no fixed number of seats on cabinet. However, in order 
to ensure the accountability of the executive to the legislature, 
the territorial commissioner is not permitted to appoint a 
majority of the MLAs to the cabinet. The premier has the 
prerogative to assign and remove ministerial portfolios. 
However, a motion in the Legislative Assembly is required to 
remove a member of the Executive Council from office.

Cabinet solidarity is required. Although ministers are 
expected to voice their views during cabinet and committee 
deliberations, once a collective decision has been reached, 
all ministers are expected to publicly support it. For example, 
ministers are expected to vote in favour of bills introduced by 
the government, while regular MLAs may vote as they wish. 
Ministers, both as political heads of specific departments 
and as members of a unified cabinet, are accountable to the 
Legislative Assembly for the policies, decisions and actions 
of government.
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The opening address (also known as the Speech from the 
Throne or Throne Speech) outlines the government’s plans, 
its priorities and legislative agenda. The speech is delivered 
by the territorial commissioner at the beginning of each new 
session of the legislative assembly.

Members of the Legislative Assembly have a variety of tools 
with which to hold the government accountable for its 
actions. These include the asking of oral and written 
questions, the moving of motions and the requirement that 
the government publicly provide written responses to 
petitions and reports of Standing and Special Committees of 
the Legislative Assembly.

Big Idea
Elections are complex events and it is helpful to analyze the 
outcome to better understand the process and what it means 
for the future. 

IQ Principles
The following IQ principles are applicable to this lesson:

• Pilitsirniq — Serving and providing for the family and 
community;

• Aaliiqatigiinniq — Decision making through discussion 
and consensus;

• Piliriqatigiiniq — Working together for a common cause; 
and

• Pilimmaksarniq — Development of skills through 
practice, effort, and action.

Learning Goals
Upon completion of the lesson, students will be able to: 

• Interpret the results of the Student Vote and general 
election locally and territorially;

• Engage in constructive and critical dialogue;
• Discuss how campaign developments or events  

influenced the outcome of the election; and,
• Communicate their concerns or priorities to the newly 

elected or re-elected Member of the Legislative 
Assembly. 

Resources
• Slide Deck 5: Post-Election Analysis
• Activity 5.1: Election Reflection

Starter: 5-10 min 
1. Announce the results of your school’s Student Vote 
election. Which candidate received the most votes? Was it a 
close race? Are you surprised or did you expect this result?

2. Share the Student Vote results for your constituency 
(results by constituency and all school results can be found 
at www.studentvote.ca/nu2021). 

TEACHER NOTE
You must wait until the official polls close in your constituency to 
share the Student Vote results. Student election officers at your 
school must be sworn to secrecy. 

Activities: 45-50 min
1. Using the Elections Nunavut website and/or media reports, 
review the election results as a class. Questions to prompt 
discussion: 

• Which candidate won in our constituency?
• Why do you think the results of the Student Vote or 

general election were similar or different? 
• What factors do you think contributed to the outcome 

of the local race and why? 
• How many incumbents were elected throughout 

Nunavut? Can you think of any reasons why this might 
be the case?

• Were there any big surprises or upsets in the election 
results?

2. Use Slide Deck 5 to review the next steps after a territorial 
election and following key terms: unanimous agreement, 
simple majority, the Nunavut Leadership Forum, territorial 
commissioner and opening address.

3. Once a candidate is elected to the Legislative Assembly, 
they must make decisions about how to pursue issues on 
behalf of their constituents. Have students write to their 
newly elected or re-elected MLA regarding an issue they 
believe should be considered a priority for the community or 
territory.

Consolidation: 5-10 min
As a culminating activity, have students fill out a personal 
reflection about their experience (Activity 5.1). 

• Three things I learned about government and elections 
in Nunavut.

• Two activities I enjoyed the most during the Student 
Vote program.   

• One way that this experience has changed me or 
developed my opinions.
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ACTIVITY 5.1: Election Reflection

STUDENT VOTE NUNAVUT 2021

3

Three things I learned about government and elections in Nunavut:

2

Two activities I enjoyed the most during the Student Vote program:

1
One way that this experience has changed me or developed my opinions:
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ᖃᓄᐃᓕᐅᖅᑎᑦᑎᓂᖅ 5.1: ᓂᕈᐊᖅᑎᑦᑎᓂᐅᓚᐅᖅᑐᒥᑦ ᐱᔪᖅ

ᐃᓕᓐᓂᐊᖅᑏᑦ ᓂᕈᐊᖅᑐᑦ ᓄᓇᕗᒻᒥ 2021

3

ᐱᖓᓱᐃᑦ ᐃᓕᑕᒃᑲᑦ ᒐᕙᒪᓂᒃ ᐱᔾᔪᑎᖃᖅᑐᑦ ᐊᒻᒪᓗ ᓂᕈᐊᖅᑎᑦᑎᓂᕐᓂᒃ ᓄᓇᕗᒻᒥ: 

2

ᒪᕐᕉᒃ ᐱᓕᕆᐊᕆᓚᐅᖅᑕᕗᑦ ᖁᕕᐊᒋᓛᕆᓚᐅᖅᑕᒃᑲ ᐃᓕᓐᓂᐊᖅᑏᑦ ᓂᕈᐊᖅᑐᓕᕆᑎᓪᓗᒋᑦ: 

1
ᐊᑕᐅᓯᕐᒥᒃ ᐅᕙᒻᓂᒃ ᐊᓯᐊᙳᖅᑎᑦᑎᔪᖅ ᓂᕈᐊᖅᑐᓕᕆᓂᕆᓚᐅᖅᑕᕗᑦ ᐅᕝᕙᓘᓐᓃᑦ ᐃᓱᒪᒋᔭᒻᓂᒃ 
ᐋᖅᑭᒃᓯᔪᖅ: 
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Assessment Opportunities
There are several options for assessing student learning and participation in activities related to the Student Vote program. 

Election Scrapbook  
The Election Scrapbook Assignment is an assignment 
designed for use as an ongoing or cumulative assessment 
tool. Students can keep track of the people, events and 
issues of the campaign, and reflect on key topics. Students 
can also seek out and record, paste and/or review articles 
and other media. The assignment allows teachers to track 
student progress throughout the campaign period. Teachers 
may choose to adapt the assignment to make it shorter, or to 
fit it to particular interests or needs of the class. Scrapbooks 
can be assessed daily, weekly or as a culminating activity. A 
rubric has been included for this assignment. 

Classroom Discussion  
Politics is rife with controversial issues and polar arguments, 
and teachers are encouraged to allow students to work 
alongside one another and to question each other’s 
viewpoints while also respecting others’ opinions. Students 
can be assessed on their participation in class discussions.  

Journal Reflections  
Used as an assessment tool, a wrap-up to lessons or simply 
as a homework assignment, keeping a journal is a great way 
for students to further interpret and solidify their learning. 

Student Vote Day 
Students in charge of running the Student Vote program may 
be evaluated on their performance and commitment to 
organizing a free and fair election in the school. 

Guide for Voters
Ask students to make a brochure or multi-media piece to 
share with their family members or guardians about the 
territorial election to help them feel prepared to cast their 
vote. Students can incorporate information about their 
constituency, the issues and candidates. It should also 
include information about the different ways they can vote, 
where to vote and which forms of identification are deemed 
acceptable. 
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You will create your own scrapbook to track the people, events and issues of the campaign, and record your experience. 

Your scrapbook should include information about the 
election, such as: 

• The Student Vote program 

• The local candidates

• Campaign debates or events 

• Key election issues 

• Why it is important to vote 

• Voting trends in Canada and Nunavut 

• Ways to improve voter turnout 

• The Student Vote results 

• The general election results 

Your scrapbook should contain a minimum of 10 artefacts. 
You can make a physical or digital scrapbook.

Your scrapbook should include some or all of the following: 

• Title page/front cover 

• Introduction to the election 

• News articles 

• Broadcast summaries 

• Photos 

• Links to candidate websites 

• Campaign literature 

• Personal reflections 

Election Scrapbook Assignment

Describe the 5 Ws for at least one of each of the following in 
your scrapbook: article, photo, cartoon and summary of a 
newscast. 

• Who is the article, image or newscast about? 

• What is the argument or point of the article or 
broadcast story?

• Where is this taking place? Is the where important or 
on purpose? 

• When did this occur? Is the when or timing important? 

• Why was this article or image included here? 
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